LI —



(/

RqEESE LIBRARY

OTHE

UNIVERSELY OF BALIFORNIEAS

Recerved \MM/ . ; 18@.7

Accessions No.éﬂ 51 Class No.

-




Digitized by Microsoft ® . :

3 -
W




i ‘ 4 & ,le-‘h V 5{“" .A».'

¥ 3 er i

' Digltlzed for Mncrasoft é ion "1
by the Internet Archive in2007.
~ From Umyersny of Callfornia lerarles<

May be used for non- commermal personal, research

or educatlonal purposes, or any fair use.

. May not be,.mdexed ina comrﬂqmlal service
. ‘.‘,_r
b g ; L
R Iy e TR Vi
¢ > : S ‘v
{ { AP
AP



CONTRIBUTIONS
TO

PHILOSOPHY, PSYCHOLOGY AND EDUCATION

VoL. I1 No. 1

HEGEL AS EDUCATOR

BY

FREDERIC LUDLOW LUQUEER, Ph.D.

Sometime Fellow vn Hducation in Columbia University

MACMILLAN & CO
66 FirtH AvENUE, NEW YORK
May, 1896
Price $1



Columbia University Contributions

TO

Philosophy, Psychology and Education

The Division of Philosophy, Psychology and Education of Columbia University
has undertaken to issue a series of Contributions on Philosophical, Psychological
and Educational subjects, that are to appear under the editorship of the members
of the Division. These Contributions are not intended to interfere in any way
with existing journals, to which the members of the Division will continue to
lend their cordial support as heretofore. .The new series will cortain :

(1) The longer and more important dissertations submitted by advanced stu-
dents in philosophy, psychology and education, in partial fulfillment of the re
quirements for the degree of Doctor of Philocophy.

(2) Occasional longer and more technical studies by the professors and in-
structors themselves.

(3) Reprints from other Journals of contributions made to them by members
of the Division of Philosophy, Psychology and Education at Columbia.

The Contributions will appear at irregular intervals, and will be numbered con-
secutively for binding and preservation in volumes of about 5co pages each. = The
price of each number will be fixed at the time of its appearance. The editors
propose to conform in every respect to the directions regarding such publications
recently formulated by the Trustees of the Columbia University Press.

Libraries and specialists desiring to receive the Contributions regularly as
issued are requested to communicate with the publishers without delay.

The following Numbers of the Contributions are now ready:

VOLUME 1

1. Friedrich Heinrich Jacobi: a Study in the Origin of German Realism,
by Norman Wilde, Ph. D., Assistant in Philosophy at Columbia University (May,
1894. Price 60 cents.)

2. Kant’s Inangural Dissertation of 1770, including a translation of the Dis-
sertation, together with an Introduction and Discussion, by W. J. Eckoff, Ph. D.,
lately Professor of Philosophy and Pedagogy in the University of Colorade. (May,
1894. Price go cents.)

3. The Ethical System of James Martineau, by Joseph H. Hertz, Ph. D.,
Lecturer on Rabbinical thought in Syracuse University, (June, 1894. Price,
60 cents.)

4. Friedrich Eduard Beneke: the Man and his Philosophy, by Francis
Burke Brandt, Ph. D., Instructor in Psychology at the Central High School,
Philadelphia, Pa. (June, 1895. Price, $1.00.)

VOLUME 1I Y
5. Hegel as Educator, by Frederic Ludlow Luqueer, Ph. D., Principal
of Public School No. 110, Brooklyn, N. Y. (May, 1896. $1.00.)
6. Hegel’s Doctrine of the Will, by John Angus Mac Vannel, Ph. D., As-
sistant in Philosophy at Columbia University. (June, 1896. $1.00.)

For full information apply to
MACMILLAN & COMPANY,
86 Fifth Avenue, New York.



BE L]
T AP
UNIVERSITY

CALIFORNIA

o

TEGEL AS EDUCATOR






CONTRIBUTIONS
TO

PHILOSOPHY, PSYCHOLOGY AND EDUCATION

VOL. 11 No. 1

HEGEL AS EDUCATOR

BY

FREDERIC LUDLOW LUQUEER, Ph.D.

Sometime Fellow tn Fducation in Columbia University

£ LIBR
"gﬁs OF THE Aﬁy
UNIVERSITY

CALIFORNIA:

MACMILLAN & CO
66 FirrH AVENUE, NEW YORK

Mavy, 1896
Price $1



= 70
« A,‘-\
:
\l.

. e




PREFACE

THE present work would view Hegel from a standpoint
perhaps new to English readers. Hegel's philosophy has
often been made to seem a wall about Hegel himself. His
thought is the man, it has been said. An outline, therefore,
of his system often serves as biography. Butin fact Hegel’s
life is full of interest apart from his philosophy.

This is especially true of him as student and teacher.
Part First would show Hegel mainly in these relationships.

Part Second contains the chief of Hegel’s thougﬁts on
education.* They enrich the concept of education. Their
value is apparent. They may serve, too, as an introduction
to Hegel as philosopher—his essential character.

It is hoped that the two parts, taken together, will help to
make clear, at least some aspects of a true educational ideal.

! Translated mainly from Thaulow: Hegel's Ansickten iiber Erziehung.

(v)
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PART 1

LIFE

CHAPTER I

HEGEL'S EDUCATION—HOME, SCHOOL AND UNIVERSITY

GEORG WILHELM FRIEDRICH HEGEL was born in Stutt-
gart, the capital of Wirtemberg, on August 27, 1770. His.
father held a government position. Of his mother we know
little, save that.she taught her boy before his school days
the elements of Latin; that she died when he was fourteen
years of age, and that on the 20th of September, 1825, some
forty years afterwards, Hegel wrote his sister, “To-day is
the anniversary of mother’s death, which I never forget.”

Hegel’s boyhood passed quietly and happily. In the
home, ruled simple burgher comfort and order—* einfach
blirgerliche Wohlhabenheit und Ordnung,” says Rosenkranz.*
The town-life of Stuttgart was varied, and the surrounding
country was threaded with fine ways and walks. Stuttgart
lay in a valley, but this was not walled in narrowly by the
hills. There was peace and beauty, and yet outlook. A
symbol, we might say, of Hegel himself.

In his fifth year Hegel was sent to a so-called Latin
‘school, and in his seventh to the gymnasium of his city. In
this latter, one Loffler seems to have been his favorite
teacher. Hegel apparently was not brought up on children’s

! Rosenkranz, Hegel’s Leben,—the main source of Hegelian biography.
11] I



12 HEGEL AS EDUCAT'OR [12

stories. When eight years of age he was presented by
Loffler with Wieland’s translation of Shakspere, with the
words, “ You cannot understand this now; but soon you
will learn to understand it.”

In his fourteenth year he began a diary, and persevered in
his self-history for a year or more. This was written partly
in German and partly in Latin. A complete picture of
Hegel’s soul must not be sought in this diary. It seems to
have been more a self-imposed task for bettering his Latin
composition than the confidante of his youthful dreams.
Indeed, this former purpose is stated in so many words. In
entry “1II. Id. Febr., 1786,” after quite a break, he says:
“ Redeamus jam ad prisca haec nostra stylo exercendo in-
stituta, intermissa longo intervallo temporis, cum sit hodie
Serenissimi Domini nostri Ducis natalis LIXtus.—Let us
resume, after a long interval, this work of exercising our
style, since, etc.” In such a book we need expect little but
ordinary observations, and we are not to argue from its lack
of record of romantic or of moral struggles, that such were
lacking in Hegel himself—that Hegel’s soul was merely dull
and passive.* But the journal gives a good indication of the
studious side of Hegel as a boy. A prominent feature of it,
as Rosenkranz points out,is Hegel's repeated reference to
history. He praises Schrockh’s compendium, because it is
not a mere list of names and dates, does not mention merely
battles, but also has an eye to culture-interests.

Hegel’s early training was under the light of the Illumina-
tion. “ A little Solon of the Aufkldrung,” Caird calls him.
But the content of his training was classical. Greek and
Latin were chief in the gymnasium. He tranlates Longinus
On the Sublime. He studies—and careful lists of the hard
words are preserved—the battle songs of Tyrteus. There
are records, too, of his progress with the Iliad, with Cicero’s

1 A conclusion hinted by Prof. Royce. But see p. 40, Note.
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Letters, with Euripides, the Ethics of Aristotle and Oedipus
of Sophocles. These, with Epictetus, Sophocles’ Antigone,
Thucydides and Tacitus, all give tone and color to his mind.

Hegel was a careful reader. He made long extracts from
the standard books of his time. He wanted to know what
men thought and wrote. He sought to comprehend them
from their own point of view. His mind was sympathetic.
He could enter into the moods and processes of others, and
issue thence, equipped for original elaboration and interpre-
tation. But this latter is for after years.

At the end of his gymnasial course, in the fall of 1788,
Hegel delivered a valedictory before the teachers and pupils.
It is boyish and bookish enough. There are many rounded
periods, and no lack of almost fulsome praise for the benefits
bestowed by the school. The deferential yet full-minded
manner of the later Hegel is here foreshadowed. He puts
himself, thus early, at the standpoint of the teacher, and
voices the official consciousness rather than that of a lad
freed from school tasks. He pictures the benefits to the
state of a good system of education, and then continues:
“Such a mighty influence has education upon the entire
well-being of the state. How strikingly is its neglect seen
in the Turkish nation. If we regard the natural capability
of the Turk, and then see how barbarous he is because un-
schooled, and how little he advances knowledge, we can then
rightly value our own high fortune. Providence has given
us life in a state whose Prince, aware of the importance of
education and of the uses of general and wide-spread knowl-
edge, has made these the special objects of his care, founding
institutions which will be lasting monuments to his glory, and
which even later generations will wonder at and bless. Of
his noble sentiments and zeal for the Fatherland, the greatest
proof—and one touching us most nearly—is the foundation
of this institute, which has for its great purpose the education
of good and useful citizens for the state.”

(o1
TmEaLen
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Hegel’s parents intended him for the church. The next
step therefore was to gain a theological training. For this
he entered the seminary at Tibingen. The pupils of the
seminary, or S#f7 as it was called, wore a special garb, and
the discipline seems to have been rather narrow and petty.
Students’ positions in class were fixed by examination.
“In no land save China,” says Rosenkranz, ¢ was there so
much examining and placing.” The place was the measure
of the man. Hegel began as third, but later, partly because
of his independent lines of study, he was rated fourth. This
degradation was a blow. But it only made him work the
harder.

In 1790, Schelling, then only fifteen years of age, entered
the seminary. He was mature beyond his years: a praecox
ingenium, his father said. He was five years younger than
Hegel, who was already a Master of Philosophy. It is pleas-
ant to think of Hegel as quick to recognize the bright mind
and enthusiastic heart of Schelling, and to love him without
any assumption of superiority on account of greater age.

The story of these days, gathered years later from hearsay,
is half mythical. In common with all the student youth,
Hegel was filled with the ideas of the French revolution.
There was a political club among the students of the Stift.
It is said that Hegel was one of its leading spirits. The
story is told of his going one bright spring morning, with
Schelling and other firiends, to a field near Tiibingen and
there planting a liberty tree. The sympathies of Hegel’s
father were aristocratic. The son was one with the liberal
ideas of the time, and eagerly upheld these in debate with
his father. Rousseau charmed the young Hegel, as he had
the elder Kant. Years, however, brought discriminating
judgment.

At Tibingen, the sober side of Hegel gained him the
name of “the old man.” But this was playful and affection-
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ate rather than opprobrious. He was merry enough on
occasion. And there are hints of jolly times at the baker’s,
whose cheer was none the less pleasant for the presence
sometimes of a certain fair Augustina. One of his comrades
wrote to him, under date of September 7, 1791: “Mon cheér
ami, voici quelques jours, que nous avons déja fait beaucoup
de sottises en amour. Jespére, que tu te souviendras
toujours avec plaisir des soirées, que nous avons passées
ensemble chez le boulanger, en buvant du vin de quatre batz
et en mangeant des Butter-Brezel.” In the album of an-
other comrade Hegel wrote in 1790, this popular verse:

Gliicklich, wer auf seinem Pfad
Einen Freund zur Seite hat;
Dreimal gliicklich aber ist,

Wen sein Midchen feurig kiisst.

On the next page, a year later, he wrote:

Schén schloss sich der letzte Sommer, schéner der itzige !
Der Motto von jenem war :—Wein, von diesem: Liebe.
7t Octbr, '91.
AVEZAVSINY

But Hegel's nature was not emotional. It was not turbu-
lent. His mind was gradually growing to be the quiet
meeting place of thoughts that entered from every quarter.
He would learn of everything. He invited contending and
mutually repellent ideas, and stood himself apart, as it were,
allowing the clearest and best to gain the field.

Yet this was not all. Underneath the main lines drawn
by his biographer, we may discover the earlier lines of his
youthful character. To read Hegel’s mature works, to
puzzle over much of their obscure meaning, to picture the
writer merely as a thinker, is apt to give us somber glasses
for looking at his youth. The truth seems to be that Hegel
was ardent, often mystical, often poetical. He was essen-
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tially unselfish, able to put himself completely at another’s
standpoint. So he had the joy of wide sympathies. I think
we misjudge him if we do not think of these early years as
having much of intellectual delight. To be sure, he later
looked back upon the instruction received at Tibingen as
unsatisfactory. There was a cloister-like air, a separateness
and theological pedantry, that depressed rather than inspired.
His repugnance to this doubtless had effect upon his stand-
ing there. At the conclusion of his course, Hegel, it is said,
was given a certificate which stated that he was a man of
some gifts and industry, but that he had paid no serious at- -
tention to philosophy. But it must be remembered that the
German idea of ““serious attention’’ makes it a very special-
izing act. Not ready perhaps, as yet, to devote himself to
abstract philosophy, he was wisely gathering up those stores
of wide learning that would give rich content to his later
philosophical generalizations. Still, his mind was that of a
philosopher. It was merely for the most part at the recep-
tive stage. He was none the less, however, interested in the
theoretical aspect of things. The young Schelling was his
friend in philosophy—or rather, in the sweet border land of
philosophy, where everything is new and questionable.
Holderlin was his friend in poetry. Life presented entranc-
ing problems, large and full, unworded; and with the eager-
ness and good courage of youth, the.students sought to
grasp and answer them. Then, too, the beauty of literature
was felt. Holderlin and Hegel were one in their love for the
classics. Thucydides in history and Sophocles in the drama
were Hegel's admiration. His appreciation of the Antigone
reveals a fine trait of his character. He was never, as
Haym would imply, a mere time-server and a flatterer of
those who might smooth his way. His moral trend was as
straight upward as that of Antigone. It had greater content
and wisdom, that was all.
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On the 12th of February, 1791, Hélderlin wrote in Hegel's
album the words of Geethe: *“ Lust und Licbe sind die Fittige
zu grossen Thaten—Joy and love are the wings to great
deeds.” The great deeds of both these students for some
time to come were to be deeds of thought-conquest, without
much dust of battle or shouting of applause. Holderlin,
soon leaving Tubingen, went to Jena, where he became an
enthusiastic hearer of Fichte; and Hegel became a private
tutor in Bern, Switzerland. Correspondence, however, be-
tween the two was kept up.



CHAPTER 1II

HEGEL AS TUTOR IN BERN AND FRANKFURT

HEGEL began work in Switzerland in his twenty-fourth
year. A note from Bern speaks of him as, gonverneur des
enfants de notre chér et fial citoyen Steiguer de Tschougg.
“Tschugg,” says Wallace, “was the summer residence of the
family, near Erlach on the lake of Biel; in winter they lived
in Bern. Hegel had a few acquaintances in Bern; but, on
the whole, he lived in isolation.” The number and ages of
the children for whom he had to care can only be conjec-
tured.

It is interesting to remember that Kant, Fichte and Her-
bart, as well as Hegel, were family tutors. The experience
was useful for them all. As Rosenkranz says, if such a posi-
tion admits of opportunity for self-development, it may be
well fitted for the further ripening of genius, since it neces-
sitates a thorough working over of the foundations of knowl-
edge. It forms, too, a simple and animated style of speech,
without the rhetorical elaboration of the lecture-room.
Thaulow thinks that he who studies Hegel’s views on educa-
tion will find many, and these the finest, which must have been
gained from his experience as family tutor. These passages,
however, can only be inferred. Hegel never spoke much
about himself. The particular cases of his experience he
soon brought under general categories. He is more philo-
sophical than circumstantial. These three years in Switzer-
land and the three subsequent years in Frankfurt are spoken

of as the birth-years of his philosophical system. He was
18 [18



19] HEGEL AS EDUCATOR 19

in the transition period between youth and manhood. His
subsequent career was uncertain. His thought was feeling
its way. Perhaps he experienced at times the sadness and
hypochondria which he later speaks of as incidental to this
time of life. “The form of the ideal,” he says, ‘“inspires the
youth’s aspiration. So he dreams that he is called and is
fitted to make the world over, or, at least, to turn it back to
its right course. The young man’s eye does not see that the
substantial universal contained in his ideal is already being
evolved and realized in the world. . . . Accordingly he feels
the world misunderstands both his ideal and himself. Thus
the peace, in which the child lived with the world, is broken
by the youth.” But with Hegel, such breaking was but
temporary.

Stages of character, of development, are not like strata in
rock beds. Touches and lines of manhood extend down into
youth, and the feelings of youth stretch up and wind them-
selves in and out through the stuff old age is made of. So
we are not to think of this Sturm wund Drang period of
Hegel’s life as a very stormy period. The duties of his posi-
tion, and the intellectual habits he had formed, kept him too
busy. It was during this time, too, that he was much ab-
sorbed in his Life of Christ. No matter if that work be the
fruit of the Illumination, if it be “rationalistic’”’ or not, the
influence of such a study—whatever be the philosophical ex-
planation evolved—could be nothing but good.

At nearly the end of his stay in Switzerland, Hegel with
three other tutors made a foot journey among the Alps.
Rosenkranz says that it is clear he undertook the trip in the
expectation of being greatly moved by the giant mountain
peaks. But the masses of rock and ice drew no exclamation
[none recorded at least] of wonder from him. ‘They appeared
to him dead, sad, without any quickening touch for fancy.
“Tt is so,” and that was all that could be said. But the cas-
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cades with their living play of movement, of light and spray,
and rainbow kiss of sun, were quite other—over these he
grew enthusiastic. His note-book is characteristic, showing
as it does the all-sidedness of his interest. Says his biog-
rapher: ‘“ Not only nature, which here was most prominent,
caught his eye, for all her forms from the giant glacier to the
chance crystal, from the forests to the grass and flowers, from
the sea to the mountain rill, but also man in his struggle with
nature, in his varied ways and doings.”

As has been said, the acquaintance of Hegel and Schelling
began at Tibingen. When Hegel left the university town in .
1793, it seemed at first that the friendship might fade to a
mere memory. But at Bern, Hegel happened upon an article
written by Schelling, and this prompted him to send a letter.
It was written Christmas Eve, 1794. He says, in effect: “1
have been wanting for a long time to renew the pleasant re-
lation in which we used to stand to each other. The paper
by you in the Memorabilien of Paulus, which I have just been
reading, gives me the opportunity. I see you are at your
old work of letting light in upon hard theological questions.
I sympathize with you. I believe the time has come in which
men should speak more freely. . . . But my distance from
the theatre of literary activity cuts me off from hearing all
about matters that interest me so. You would please me
much were you from time to time to tell me about them, and
about your own work. I am longing for a place—not in
Tubingen—where I might carry out what I have neglected.
I am not altogether idle, but my too heterogeneous and
broken-up activity lets me do nothing as I should like.

“. .. What is Renz doing? Has he_buried his pound?
I hope not. It would be well to encourage him to bring
together his thorough-going and important researches. How
are things at Tibingen? Until a Reinhold or a Fichte has
a chair there, nothing great will result. . . .
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*““Have you learned that Car: has been guillotined ?
Do you still read the French papers? If I remember rightly,
I was told that they had been shut out from Wiirtemberg. . .

“A thousand good wishes to Siisskind and Kapf.

“ Thy friend.”

In response to Schelling’s answer, Hegel writes in 1795 :
“] need not use many words in telling you how glad I was
to receive your letter. Other than your true thought of your
friend, nothing could more interest me than your intellectual
work. We were never estranged as friends. And still less
can we differ in regard to what is the chief interest of every
rational man, and which he seeks to further and broaden by
every means he can.

“For some time I have busied myself again with the
Kantian philosophy. . . .”

The letter goes on to speak of the theologico-philosophical
discussions of the time. Questions of ethics, of moral faith,
of the idea of God, are touched upon. Hegel shows that he
is thinking. He would like, he says—and we think it desecra-
tion to alter the German of such an aspiration—if he had time
to try: ‘““es naher zu bestimmen, wei weit wir, nach Befesti-
gung des moralischen Glaubens, die legitimirte Idee von Gott
jetzt riickwarts brauchen, z. B. in Erklirung der Zweckbe-
ziehung, u. s. w., sie von der Ethikotheologie gar jetzt zur
Physikotheologie mitnehmen und da jetzt mit ihr walten
AafEen Tl

Then he passes to items of news. ‘Holderlin,” he says,
“writes me sometimes from Jena. . . He is hearing Fichte,
and speaks enthusiastically of him as a Titan who is battling
for humanity, and whose influence will surely spread beyond
the walls of the lecture room.

“As to his not writing you, you must not lay that to
cooling friendship. That certainly is not true of him; and
his interest in world-wide—in weltbiirgeriiche—ideas is as
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ardent, it seems to me, as ever. May the kingdom of God
come, and our hands not be found idle in our laps. . .
“ Answer soon. Greet my friends. 2

In a letter of April, 1795, Hegel writes Schelling in part
as follows:

“. . . Another cause of my delay in answering your letter,
was that I wished to send you a thoughtful judgment of your
article sent me—at least to tell you that I had grasped your
ideas. But I have not had time for a thorough study. In
so far as I have caught the main ideas, I see in them a
furtherance of science that will have most fruitful results. I
see therein the work of one of whose friendship I may well
be proud, who will have the greatest influence upon the
revolution of thought in Germany. . .

“From the Kantian system and from its further develop-
ment I look for a revolution in Germany, which will proceed
from principles already present, and only needing general
unfolding to be applied to all previous knowledge. There
will always be a sort of esoteric philosophy; the idea of God
as the absolute Ego belongs to it. By a study of the postug
lates of the practical reason, I had had glimpses of what you
clearly set forth in your letter, and what the Grundlage der
Wissenschafislehre by Fichte will fully disclose. People’s
heads will whirl on these heights. But why have we been
so late in valuing the worth of man, in recognizing his power
of freedom, which places him in the rank of spirit? I believe
there is no better sign of the times than this: that humanity
is being pictured to itself as worthy of highest honor.* . .

“I am ever calling to myself from the Lebensliufen .
¢ Struggle towards. the sun, iriends, that men may be the
quicker saved. What of hindering leaves and boughs?

1Cf. Amiel’s Fournal, p. 163: “The benefactors of Humanity are those who
have thought great thoughts about her.”
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Strike through toward the sun! If wearied, good. So much
the better will be rest at the end.” . . .

“It occurs to me that this summer is your last at Tibingen.
If you write a disputation I should much like you to send it
me as soon as possible. .

“1 take Fichte’s Wissenschaftslehre to study this summer,
when I shall have somewhat more leisure. . . . The first
number of Schiller’s Horen has pleased me. The letter “ On
the @sthetic education of mankind,” is a masterpiece.

“Holderlin often writes me from Jena. He is quite in-
spired by Fichte. . . . How good it must be to Kant to see
the fruits of his work in so worthy followers. The harvest
will be glorious sometime. I thank Siisskind for the kind
trouble he has taken for me. What is Renz doing? . . . ”

The next letter of Hegel to Schelling, dated August 30,
1795, gladly acknowledges receipt of some of the latter’s
writing. Hegel says, however, that Schelling must not ex-
pect criticism from him. “I am here,” he writes, “only a
pupil. I am studying Fichte’s Grundlagen. But allow me
one remark that occurs to me, so that you may see that I
should like to satisfy you as regards criticism. In § 12 you
apply the attributes of the one substance to the ego. But if
substance and accident are correlative terms—the one im-
plying the other—it seems to me that the concept of sub-
stance should not be applied to the absolute ego; though it
may be so applied to the empirical ego as given in con-
sciousness.”

But here translation—not to say the thought—grows diffi-
cult. The letter speaks next of Fichte and of Schiller, and
of Niethammer’s Journal. Then it passes to matters of
friendship: “Holderlin has been, I hear, at Tiibingen. You
two must have had delightful hours together. How I wish
I might have made a third.

“Of my work it is not worth the trouble to speak. Per-
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haps after a while I shall send you the plan of something I
am thinking to work out.

“ Now that you are going to leave Tiibingen soon, be so
good as to tell me what you have in mind, and the place of
your future stay, as well as about all your happenings. Be-
fore everything else, for your friends’ sake, spare your health.,
Do not be too niggardly with the time you spend for recrea-
tion. Give my friends my best greetings. . . . Answer me
soon. You cannot think how good it seems in my loneli-
ness to hear now and again from you and other friends.

“Your HEGEL.”

In these letters to Schelling, Hegel, as has been seen, fre-
quently mentions correspondence with Holderlin. When the
latter went to Frankfurt a. M., as family tutor, he found there
a like position for Hegel, and wrote him accordingly. Hegel,
in accepting, wrote in part as follows: ¢ Dearest Holderlin.
—So I have had again the joy of hearing fromgou. From
every line of your letter speaks the same old, unchanging
friendship. I cannot tell you how glad it has made me, and
still more the hope of soon seeing and embracing you.”

The letter goes on to speak of details of the journey; and
asks for further information as to his tutorial duty. It con-
tinues: “I am sorry that I cannot set out immediately. But
I cannot be in Frankfort before the middle of January. . . .
How much influence the longing to see you has had on my
quick decision, how the scene keeps coming before me of
our Wiedersehen, of the happy future with you—of this
nothing—farewell—Your HEGEL.”

But, as Rosenkranz says, this picture was so inspiring that
it moved him to address a poem to his friend. It is an ex-
pression of mystical yearning, mingled with glad anticipation
of greeting Holderlin again; and looked at from another
side, it expresses spiritual trust and well-being. It was
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written August, 1796. I translate a few lines of it, with little
success, however, at keeping its peculiar meter.

ELEUSIS

TO HOELDERLIN
Around me, within, is quietness. The ceaseless
Cares of busy men do sleep; and I have liberty.
Thanks to thee, O Night, who freest me.
The moon lights up the mist-folds on the uncertain
Summits of the distant hills;
And friendly is the bright gleam
Of the sea.
The tedious noise of day fades in the memory,
As if years lay between the day and now.
Thy face, dear friend, and joys of other times
Rise up before me.

The poem then touches upon the delights of meeting—

—the joy of certainty
To find the old bond truer, firmer than before—
The bond that needs no pledge, but that endures,
In those who live to the free truth alone.

There is then an address to Ceres, “ thou who hadst thy
throne in Eleusis.” The concluding lines are:

And this night I’ve felt thee, holy Godhead, thee.
Thou art known, too, in thy children’s life—

The soul of all their deeds thou seemest to me!

Thou art the exalted mind, the truest trust,

The one Godhead that, mid general shock, stands firm.

The mixture of imagery, yearning, trust, mysticism, in
this poem—we have chosen but a few lines of the “good and
sensible” part of it—is quite characteristic of youthful work,
which, to be sure, drives the chariot of the sun, but does so
in rather hap-hazard fashion. ¢ The imagination of a boy,”
says Keats, in the preface of his Endymion—* the imagina-
tion of a boy is healthy, and the mature imagination of a
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man is healthy; but there is a space of life between, in
which the soul is in a ferment, the character undecided, the
way of life uncertain, the ambition thick sighted.””* This per-
iod in Hegel was probably short. I am glad that we have
perhaps a trace of it in the poetic tribute to Holderlin, and
a stronger trace, too, in the friendship that existed between
them; Holderlin, perhaps, never outliving this stage of
youthhood.

Hegel had been wishing for greater leisure, for better
library facilities, for opportunity of meeting with like-minded
friends; and all these were to be gained in Frankfort. He'
taught in the family of a merchant named Gogel. And
here surroundings were not unpleasant. The record of the
satisfaction of one of his friends is preserved-—satisfaction at
knowing that Hegel was so very comfortably off. We may
infer, too, that Hegel had more timé at his own disposal,
from the important philosophical work he here accom-
plished. ¢ That city,” says Rosenkranz, “which was the
cradle of Geethe’s poetry, was to be also the real birth-place
of Hegel’s system of philosophy.”

Professor Caird beautifully outlines the nature of the
change that took place in Hegel's thought at this time.
Sometimes a change of residence will bring out at once into
flower things that before were but germinal. Says Professor
Caird: ‘The transition . .. to a higher point of view seems
to have taken place in the beginning of Hegel’s residence at
Frankfort, and in connection with a remarkable change of
language which we find in his papers written about that time.
In Switzerland he had used the words ‘life’ and ‘ love’ to ex-
press the highest kind of social unity; now he substitutes
the word ¢spirit.” This is no mere verbal change. The word
‘life’ suggests the idea of an organic unity, and the word

1 Quoted by Hamilton Mabie.
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‘love’ implies that the members of that unity are conscious
beings—conscious of the social organism in which they
merge their separate existence, and conscious also of them-
selves, were it only in the moment of self-surrender by which
they give themselves up to that organism. In these terms,
therefore, Hegel found a means of expressing that social
unity of which the Greek state was to him a type—a unity
of individuals who regarded themselves not as isolated per-
sons, but simply as citizens whose life was in the State, and
who had nc personality apart from it. In such a social
unity the idea of self is involved, but it is not emphasized;
the division of self-conscious individuals disappears like the
separateness of notes in a harmony.

“ Love took up the harp of life, and smote on all the chords with might,
Smote the chord of self, which, trembling, passed in music out of sight.”

«But the term ¢ spirit,” or ‘spiritual unity,’ seems to convey
and in Hegel’s language always conveys—the idea of antag- -
onism overcome, contradiction reconciled, unity reached
through the struggle and conflict of elements which, in the
first aspect cf them, are opposed to each other. It was,
therefore, the appropriate expression for a unity between the
mind and the object which is contrasted with it—between
mind and matter, or between different self-conscious sub-
jects, each of whom has a complete consciousness of his own
independent rights and personality. Such a unity can never
be, in Hegel's language, dmmediate, i. e., can never be ready-
made from the first, but always involves a process by which
difference is overcome and opposition transformed into agree-
ment. Nor can this be a merely natural process, . e., a pro-
cess in which the opposition melts away without being heard
of. Rather it is a process which begins with a distinct con-
sciousness of independence to be removed, of opposition to
be overcome, and which involves, therefore, an explicit sur-
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render of independence, a conscious reconciliation of the
opposition.” *

We may spend a moment in suggesting the parallel be-
tween the change of Hegel's written philosophical thought
and the change in his experience.

In Switzerland Hegel speaks of his loneliness. His heart
goes out toward his friends at Tubingen and at Jena. His
mind is busy working over the fruit of his student years.
The historical and literary studies, in the absence of exciting
social life, all tend to the creation of ideal pictures of the past
—some fair Greek republic, tinged with living interest be-’
cause it may be—and is in the youth’s mind—the prophecy
of some possible though distant Utopia. “Love” and
“ Life "—forces apprehended almost pictorially, so to speak,
—may easily sum up the relations of this ideal world.

But with the change of residence, the coming into a new
social atmosphere, the meeting of friends who think, but
* whose thoughts are different from one’s own—all this tends
to put the idealization of the past into the background. It
is there as the palette from which we take colors to paint a
new picture, but a picture with features having modern and
immediate meaning. In Frankfurt, Hegel met others. He
won new ideas from living speech. He felt the difficulties of
inter-communion—of expressing one’s self, so that what one
means is fully grasped. There must be social consideration,
adaptation of lips that speak to ears that hear. Even stronger
oppositions were to be met. And the meeting these, turn-
ing them aside, using them, winning them over, or opposing
with brave-spirited but generous will—these were the activi-
ties that made him conscious of “ spirit ”"—of the self-directed
renunciation of the smaller self in order to participate in the
larger social life—which is felt as but a beginning of the
spiritually possible.

1Caird, Hegel, p. 35.
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Frankfurt not only gave him opportunity to begin to for-
mulate his deeper speculative ideas, but opened up to him a
social world. Hélderlin, Sinclair, Zwilling, Muhrbeck, Ber-
ger, Erichson and Erhard are mentioned as his companions.
Poetry, romantic idealism, Fichte’s idealism and Schelling’s,
the idealism of independent youthhood—all were repre-
sented. They formed a ferment, working toward some
wider, more inclusive, more logical, more wisely spiritual
statement of reality; and it was in Hegel, chiefly, that they
worked to make that statement. '

In Frankfurt, Hegel, inspired by the example of Hélderlin
and Sinclair, attempted some further versification. We
have already noted his elegiac address to Holderlin, just be-
fore coming to Frankfurt. Here he wrote, among other
matters, a peculiar, grimly humorous, almost tyrannical
poem, to his dog, on the meaning of authority. Its last line
is: “You whine at the blows: then obey the command of
your master.”

There is a poem, too, on Spring. If not musical, it is at
least manly. We quote the first stanza:

Der Friihling droht! Es dringt dem Zussern Leben,
‘Wie ihm die Knosp’ entgegenschwillt,

Den Menschen auch, sich preiszugeben.
Die Sonne wichst und laut und wild

Hinans geht aller Sinne Streben !—
Da stellst du noch in uns ein Bild

Hinein, ein hoheres, als der Natur Gestalten,

Das Inn're, das entflieh’n will, fest zu halten.

Who has not felt the incomings of spring—and, if a
youthful poet, not returned them with effusive interest? The
riches of unfolding nature seem so satisfying, that one is
tempted to let go his grip on inner treasure of character
and purpose. The world then seems not so much a theatre
for heroic action, as a thing of beauty for easy receptivity.
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We grow less like Fichte, and more like Schelling. In this
stanza of Hegel we have a hint of the brave mid-point—or
rather focal point—of the two, taken by his future system.
Nature was to be comprehended—not a bud or leaf, not a
word whispered by earth or man, were to be omitted ; but at
the same time the higher developments within were to be
held fast and asserted, not as blotting out the value of the
nature forms, but as giving them meaning and interpretation
in a wider world of spiritual unity.

It may be regretted that we know so little of Hegel's
methods with his pupils. But a teacher’s interests outside
of the school-room give us, perhaps, the best means of judg-
ing of his influence as a teacher Hegel’s interest in politics,
in art and literature, in thought in society, made him a stim-
ulating power. He was so fully—if not noisily—alive that
he imparted much more than instruction, namely, the wish
for wider experience and knowledge. He was as far as pos-
sible from having the “pedagogical cramp,” as Dr. Harris
calls it. His interests, however, were not without aim. We
might use Mr. Mabie’s characterization of Rossetti, crowding
it even fuller of meaning, and apply it to Hegel: ¢ He had
none of that unfruitful and essentially unintellectual curiosity
which leads people to ransack all literatures and philosophies,
not in the spirit of eager search for principles, but from a
desire to discover some new thing—a desire especially to
come upon some esoteric knowledge, and thus, by a single
brilliant advance, possess themselves of the secret of the
universe.” Hegel was preéminently a seeker for principles
—for the principle which, as a silken cord, might be seen to
connect things apparently forever sundered. But this prin-
ciple was to be discovered, not arbitrarily made. He wanted
wide experience as the laboratory of discovery. He sought
to include within himself his surroundings—to appreciate,
co-operate with, become conscious of as a part of his social
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self, the activity and progress of the world. But perhaps
“world” is too vague a word here. Hegel’s unselfish inter-
ests had a deeper tinge than the pale color of mere cosmo-
politanism. His nation, unorganized though it was, was
peculiarly his own. It was in this that he was to find his
place and his duty. The categorical imperative which pro-
nounces the ‘“ought”—that seal, according to Kant, of
man’s freedom—this imperative was to find content and
direction in the ideal toward which the state was developing.
The individual man was to read his duty in social require-
ments.

Hegel was a student of history before he was a philoso-
pher; and his philosophy—from one point of view—is his
effort to put in words the significance of history. His early
reading gave him broad outlook. After that, including as it
did a study of the Greek states, Hegel could be no shallow
egoist. He could sympathetically imagine the life of other
times and places. But such study, in order to be practical,
must be used not as an incitement to empty altruistic emo-
tion, but as a means to awaken an intelligent interest in one’s
own people, in their—and so my—institutional life. Thus, in
this Frankfurt period, we find Hegel making political studies.
From Bern, which Rosenkranz characterizes as a city of
family aristocracy, he had come to Frankfurt, a mercantile
city of moneyed aristocracy. The very contrast must have set
his mind questioning. What were the grounds of this mer-
cantile system? What do property rights imply? And
characteristically enough he seeks to answer these problems,
suggested probably by the near at hand, by a study of the
remote. England especially interested him. He studied the
relations in that country of inheritance and property rights.
He followed poor law legisiation. He made a commentary
to the German translation of Stewart’s political economy.
In this commentary he concentrated what he had to say on
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government, on labor and capital, on social classes, on pau-
perism, on taxes, and the like. Prompted by a study of
Kant, he sought to define the inter-relation of church and
state, Kant's opinion he thus summarized: ¢ Both, state
and church, should leave each other alone and go their sep-
arate ways.” But such a statement of separation, to Hegel
‘was a challenge to find some principle of unity back of such
seeming lack of connection.?

We are apt to say that all this is the work of a student
rather than that of a teacher. But should not every teacher
—while in this life at any rate—be more of a student than
teacher? It is perhaps the student’s attitude that is the
only rational attitude for a mind that can grow. Itis one
of the fine traits of Hegd¥ this power of patiently learning.
He does not hurry his system in its slow maturing. It was
“the foster-child of silence and slow time.” It might be
said of Hegel, as it was said of Walter Pater: “In him we
feel the power of an insight which grows and is not hurried.”
He did not produce much—as did Berkeley, Hume, Schell-
ing, Guyau—before he was thirty. And, indeed, it was only
when he was thirty-six that the manuscript of his great in-
troductory work was complete. Later we shall find him
emphasizing, perhaps from the depth of his life-experience,
the need of silence and docility in the learner. “One must
begin,” he says, “by striving to comprehend the thoughts of
others. Willingness to yield one’s own ideas is the first
necessity for a learner. . . . The inner nature of a man is

1The motto of Froebel's Song of the Bridge, expresses Hegel’s, as well as the
child’s 77ieb the ¢ Getrenntes zu verbinden ”:
Auch Getrenntes zu verbinden,
Lass das kind im Spiele finden;
Und dass wohl die Menschenkraft
Da auch die Verkniipfung schafft,
Wo die Trennung scheinbar unbezwinglich,
Wo die Ein’gung unerschwinglich.
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broadened by culture, and given him as a possession through
self-restraint. Thought is enriched and the mind vitalized
by silence.”

During this Frankfurt period, one of Hegel's hardest
worked pupils was himself. Rosenkranz tells us of book-
dealers’ bills of this time that happened to have been pre-
served. These are mainly for Schelling’s works and for
the Greek classics in best and most recent editions. He
must have studied particularly Plato and Sextus Empiricus.
And here, be it said in passing, it is a pleasure to know that
Hegel went pretty thoroughly through Sextus Empiricus—
that old skeptic, and had but the larger faith afterward.
History, politics, religion, and philosophy furnished him the
subject matter of his investigations. But investigation is
only a half. There must be expression of results. Thus
Hegel sought to improve his style of writing. He made a
careful study of the sentence period. He analyzed and
criticised the prose of Schiller’s History of the Thirty Years’
War. He sought to think clearly and write clearly. But his
words are not for those who run. Gray said of Shakspere,
every word in him is a picture. It may be said of Hegel,
every word of his is a Begrijf, a concept, which will surren-
der its meaning to nothing save the most strenuous attention.
And even that, sometimes, seems to find itself staring at a
blank wall. But what yields itself to first sight is the pledge
of more. We get glimpses of the strong, true, wide meaning
of the man. We know his habits of study, his conscientious
effort to say his thought; so it needs but little faith to believe
that, in the parts not as yet understood, riches are hidden
which will repay search. The parts comprehended are but
messengers telling of the sleeping princess that lies within,
waiting for the kiss of him who loves and dares aright. The
strange words and break-brain passages are but the thorny
hedge and rough entrance ways to the beauty, which here as
elsewhere answers but to the brave.



CHAPTER I

HEGEL AS UNIVERSITY LECTURER IN JENA

IN 1799, Hegel came into possession of a small patrimony.
In the fall of the next year he made a trip to Mainz. The
passport given him entitles him “ Master of Arts,” and de-
scribes him as: “aged 30 years, height 5 feet 2 inches, hair
and eyebrows brown, eyes gray, nose medium, mouth
medium, chin round, forehead mediocre, face oval.” Rosen-
kranz remarks that we ghould be badly off, if we depended
upon the passports for the stature of Hegel. The one
quoted gives the inches over five feet as 2, while another
gives 8, and still another 10!

We are now at the main turning-point in Hegel's early
career. The Lekrjalire have come to an end, the Wander-
Jakre are to begin. Though it is well to remember that
Hegel never “finished ” his learning; and as for his wander-
ings, they had already begun far back in youth. Tibingen,
Bern, the Alps, Frankfurt, Stuttgart, Mainz—had all given
him their lively and diversified message. - And in the future
he is to live successively in Jena, Bamberg, Nirnberg,
Heidelberg, and Berlin.

This is a suggestive contrast to Kant, who never resided
elsewhere than in Konigsberg—scarcely ever journeyed from
it. We are not arguing that Kant should have traveled.
His was not the mind to say,

“ Rome Tibur amem ventosus, Tibure Romam.”

He was more like the Greeks, who stayed at home and
34 [34
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made their own country famous. And who can tell what
visions he saw when he gave his imagination rein, as he
sat fixing his eye on the distant spire, which seemed to be
the one material speck needed for the precipitation of his
thoughts.

And yet for a man who is to deal with thought content as
well as thought forms—who is to try to sum up man and
nature, and their meaning, we should be glad for him to
have wide experience of men and places. Such experience
was Hegel'’s.

But to return to Frankfurt. Hegel’s patrimony allows
him to think of devoting his whole time to the development
of the system that has been taking shape during his years of
tutoring. He would go to Jena, the philosophical Mecca.
But first he would make short stay in a quieter place. He
writes to ask Schelling’s advice. Schelling had already won
distinction. He had passed his docentship, and had been
appointed professor extraordinarius.

Hegel writes, under date of November 2, 1800, in part as
follows: ‘““My request would obtain from you some addresses
in Bamberg, where I should like to stay awhile. Now that
I am at last enabled to break old connections, I have decided
to stay some time in a place where I can be independent and
devote myself to work that has been begun. Before tasting
the strong drink of literary life in Jena, I would strengthen
myself by a preparatory stay somewhere else. I the more
chose Bamberg, because I hoped to meet you there. ButI

hear you are back in Jena. . . . If from what you know of
places you think some other would be better—Erfurt, Eisen-
ach—please advise me. . .. In my scientific studies,

though dealing at first with the lower needs of humanity, I
have been driven on to philosophy. The ideal of youthful
days has been made reflective, and is shaping itself into a
system. I ask myself now, while busy with it, what way of
p -
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entrance is there for me to play my full part amid the life
of men?”*

Schelling’s answer does not seem to have been preserved.
But we may infer its purport, for in January, 1801, Hegel
goes to Jena.

Rosenkranz has drawn a picture of the inner life of the
city at this time, Fichte had gone to Berlin, with a blind
charge of atheism at his back. Schlegel’s ““piquante” (Ros-
enkranz calls it) journal which had made the public used to
paradoxes had come to a stop. The romanticists had scat-
tered. Novalis had died, leaving behind him, as one has
said, little but a rare and exquisite perfume. Tieck had
quitted Jena—Tieck, who wrote these lines which have been
called the “ manifesto of romanticism:”

Magical moonlit night,
Holding the senses fettered,
Wonderful fairy world,
Arise in thy glory.

And Schelling, finally, had at least ceased to be a novelty.
But Jena drew a great number of young men who hoped
to make philosophy a life work—and a paying one, too, if
possible. This is not said to give color to Schopenhauer’s
rather surly remark about the philosophers who disagreed
with him, namely, that their motto seemed to be primum

1 Prof. Caird translates this last sentence: ‘Now, while I am still employed
with this task, I begin to ask myself where I can find a point of contact to bring
my thoughts to bear upon human life?’ It seems to me that the meaning is not
quite this. Hegel himself wants to enter into life, that his still growing thought
may be enriched. It is not that he has discovered a panacea, and is only waiting
for opportunity to apply it to poor, hitherto ignorant, humanity. He is still a
learner. He would become acquainted with the subject matter of his thought—
namely, human life—by participating therein. In a way thoroughly his own, he
believed with Faust,

¢ Wenn ihr’s nicht fithlt, ihr werdet’s nicht erjagen.—If you do not feel it, you’ll
never have the power of expressing it.’
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vivere, deinde philosophari. But then the brilliant careers of
Reinhold, Fichte, Schelling, fired enthusiasm for philosophy,
with a flame that did not consume the hope of livelihood.
And young aspirants were many. It is said that the lecture
programs of the University of Jena ¢ dripped” of philos-
phy. All points of view were represented, *“ from the dogma-
tism of Wolf to the romantic improvisations of the nature
phi]ésophy.” Most of the Weltanschanungen were inter-
preted by docents—men who had the privilege of delivering
courses of lectures, if perchance students could be found
willing to hear. “In the University,” says Rosenkranz,
‘“ private docents came and went, as doves fly in and out a
dove-cote.”

It was amidst these conditions that Hegel came to Jena.
His first work must be, if he is to gain foothold, the an-
nouncement of his powers—‘ a measuring of strength, very
courteous but decisive,” as Eme