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Oxford English: An International Approach,

Book 2

Oxford English: An International Approach,
Book 2 is the second in a series of four books
designed for students ages 11-16. The series is
aimed at those with English as a first language
or a strong second language who are taking
English asa subject. The books provide students
with a wonderful selection of fiction and non-
fiction extracts from across the globe and are
grouped into themes such as ‘Crossing rivers,
‘Communication, and ‘Feeding us all’

The unique variety of textual material provides
a backdrop against which students can improve
their skills in reading, writing, speaking and
listening. The ethical concepts and ideas will
engage students in topics of real concern to them.
Many extracts and activities relate to everyday
life and pursuits such as art, travel, adventure
and technology. This unique mix of content will
enable students tolearn about their own identity
and their place in the world, and to explore the
ways in which their personal lives are connected
to the global picture. The extracts, and the
accompanying activities and questions, will
encourage students to make these important
connections, and to think critically.

A strong focus is placed on writing activities.
Often a writing assignment will come out of a
reading activity so that students have a model
on which to base their own writing. The writing
activities have been designed to motivate students
to write, and to expose them to different types
of texts.

The international approach is an important aim
of the series. From the many unusual and exciting
extracts — which come from all over the world,

from Alabama to Alaska, Mumbai to Malawi,
Ireland to Ethiopia - students will increase their
understanding and appreciation of the world.
Attractive maps place the texts in their global
contexts. The following useful features support
vocabulary development and group discussions:

Wordpool Acquiring vocabulary is an essential
part of any learning both for first and second
language students. The word pool features the
words which students will need to understand
each text. An emphasis is placed on encouraging
students to identify for themselves the words
they need to know. For class discussion, teachers
can place large word pools on the blackboard
and direct a class activity to identify unknown
words from any reading or listening activity.
They can be used to review vocabulary and record
words recently learned.

Glossary The many glossaries explain technical
vocabulary and significant words of cultural
relevance. Through this, students will improve
their vocabulary and develop an understanding
of other cultures.

Word origins Basic etymology and word origins
are discussed in this vocabulary feature. Students
will begin to understand the development of
language and appreciate how languages share
vocabulary.

Talking points Students will be encouraged to
talk with a partner or to discuss in groups.
Speaking is an important skill in language learning,
encouraging students to express opinions and
develop a greater appreciation and understanding
of a topic, while improving their language skills.



Toolkit Students’ attention will be drawn to
language and grammar concepts. Exercises to

practise these skills are provided in the workbook.

Comprehension Questions are provided to
increase students’ understanding and
comprehension of the texts. These questions
develop in complexity for a deeper understanding
and appreciation of the text.

Looking closely These questions require students
to look back through the text and re-read and
investigate aspects of language usage or vocabulary.
The questions range from using context clues
and defining meanings, to identifying metaphors
and similes.

Journals Throughout these units there are
suggested topics for students to write about.
Students should write about any aspect of the
topic from a personal point of view. They should
not be graded on the writing — it is a chance for
students to write as a direct form of expression
in a separate journal or notebook. Journals can
be used to link lessons by asking students to
share what they have written with the class.

The Teacher’s Guide This companion publication
provides ideas for introducing topics and extending
lessons, rubrics for writing activities and all the
answers to the exercises in the student book and
the workbook. In addition there is an audio CD
of readings from extracts in the student book,
as indicated by the CD symbol. @

The Workbook An 80-page workbook provides
extra practice exercises for vocabulary and
grammar along with additional support for the
writing assignments. [

And, finally, to acknowledgements. This publication
is dedicated to all the students who use this book.
It would not have been possible without the
permission of the authors and artists who have
kindly granted us the rights to reproduce excerpts
and illustrations of their work. Special thanks to
academic advisor Patricia Mertin, series editor
Carolyn Lee and production editor Eve Sullivan
and Mara Singer for the design concept.

Rachel Redford, 2009



How do we cross rivers?

Experience: Read: Create:

® South Africa ® technical diagrams ® a presentation

® France ® an autobiography  ® an explanation for
® Russia ® poetry a proverb

e Japan ® 3 haiku poem

Sometimes when it rains
I think of times

When we had to undress
Carry the small bundles of uniforms and books

On our heads
And cross the river after school.

® journal entries

From ‘Sometimes when it rains’ by Gcina Mhlophe

How do we cross rivers? In the quotation
above, the poet remembers how on her way
home from school in South Africa she used to
cross the river which had been swollen by
rain. They would keep their school uniforms
and books dry by carrying them in a bundle
on top of their heads. That is certainly one way
of crossing a river. A bridge is another way.

Toolkit
-

Below are some useful tips for learning new
vocabulary.

Try to use new words in your writing and when
you talk about the topic.

Look for connections, maybe you can
remember opposites, or word roots.

Make a list of related technical terms.
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How do we build bridges?
Building bridges requires ingenuity. Over the centuries, there

have been many innovations in bridge-building techniques. In
this unit you will get the opportunity to research some of them.

Bridge building has been important to the growth of towns and
cities, and for crossing rivers, mountains and valleys. The
Romans built bridges to help expand their empire across
Europe.

Roman bridges are often in the form of a circular stone arch,
which allowed a bridge to cover a larger area than the older
style stone slab or wooden beam bridges. An amazing example

of Roman bridge building using arches is the Pont du Gard
aqueduct near Nimes, in southern France, built in 14 ck.

The Pont du Gard aqueductin Southern France.

1 Do you know what this bridge was used for?

2 Whatis remarkable about this bridge structure?

3 Do you know of any other above-ground aqueducts?

m

Word origins

ingenuity and ingenious come
from the Latin noun ingenium
which means ‘natural talent’. In
English ingenious means clever
at making or inventing things.

technique is from the Greek word
tekhne and refers to ‘art, skill,
craft’ in the mechanical arts.
Bridge-building, employing highly
specialized engineers, is a highly
technical skill.

aqueduct from the Latin is made
up of two words, aqua (for water])
and ductus from ducare which
means ‘to lead’. An aqueduct
moves water from one place to
another, and can be below or
above ground. m

Wordpool

Discuss the meaning of the
following words.

to swell
innovations
to expand
empire
arch

slab

beamn

Make your own word pool of

Cng other unfamiliar words. )




Types of bridge construction

'-Beam bridge \

/. deck pile (pier)

This type of bridge is a good design when
trying to span a short gap that is also not
very high. A beam bridge is supported on
either end by land or tall columns. (A
column is also called a pier or a pile).

‘Archbridge 1 )

\. J

span Y
pile deck

An arch supports weight because the bridge
is squeezed together. 'lhis squeezing force is
carried along the curve to the supports at
each end. Building an arch bridge is
difficult because it is completely unstable

kuntil it meets in the middle. )

(Arch bridge 2 |

hillsicle deck

This is another form of the arch bridge
used in valley or hillside locations to bridge
land masses. Some of the most spectacular
bridges have been built in remote mountain
locations using this difficult and adaptable
form of construction.

’/_Suspension bridge \

pylon {tower} ﬂ

The suspension bridge is the best kind of
bridge to go over a large body of water. A
suspension bridge hangs from steel cables.
Because the deck is hung in the air, it must
be either heavy or stiff or both to limit
movement.

~
cable

foundation x

. S

Kl'russ bridge \

truss triangle )

The truss bridge is like a beam bridge
except that it is much stronger. These
bridges use a “truss pattern of triangles for
structural support. Truss bridges are often
used for railway bridges as they can support
the great weight and the vibrations of the

q‘:able-stayed bridge\

pylon suspension
% N% &mes

pile _'

A cable-stayed bridge is like a suspension
bridge, but the cables are tied directly from
the deck to the pylon towers instead of from
a hanging cable. The cables form an " A
shape. Cable-stayed bridges use less cable
and can be built much faster than

~\

trains.

7

suspension bridges.
X 7




How many different kinds of
bridges are there?

These days, most bridges make use of one or more of the five
basic bridge types: the beam, the arch, the truss, the suspension
or the cable-stayed bridge. Bridge builders have to determine in
each case what the bridge will be used for (i.e. for road, rail,
pedestrian use, or all combined) as well as the best methods
and materials for its construction.

Building bridges is a serious business, and can put both bridge
builders and bridge users in danger if they are not built
properly. You don’t want a bridge to collapse!

Not all bridges use complicated construction methods. Think
of the simple log or rope bridge, for instance. How many
different kinds of bridges can you think of? Look at the
information on the previous page.

® Find examples of these different kinds of bridges.
® How is the weight distributed in each kind of bridge?
® Can you identify what is wrong with this picture?

RIS ;--'. =

deck: the road of a bridge.

pile: a vertical support driven
into the ground that carries the
weight of the bridge.

pylon: a tower-like vertical

support.

span: a section between two
pylons.

suspension cable: braided wire

that supports a bridge.
N J
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What use is a keystone?

The keystone is the most important stone in
an arch bridge — without this stone the arch
would collapse. The keystone holds the arch
together.

Draw or find an image of a stone arch and
label the keystone. Explain how the keystone
works.
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Making a presentation

Choose a bridge anywhere in the world to research.

Find out about its:

® geographical position (Where in the world is it?
What areas does it connect?)

e history (When was it built? Has it been rebuilt at
any time?)

e structure (What makes it strong? How is the weight
distributed?)

® importance (Is it an important landmark? How
does it benefit local people?)

Discuss the significance of your bridge to the history
of bridge design and construction. Perhaps it is
famous because of a local legend or historical event.
Maybe you came across an image of it captured in a
photograph, film or artwork.

Provide an illustration or a 3D model to explain the
technical features. Look at the images of bridges on
the following pages and use the news article and fact
file on pages 14-15 as a model for your own research.
Use your notes and visual support material to make a
presentation in class. Alternatively, present your
findings as a news magazine article. [[]

Students in Quebec, Canada add more weight
to their pasta bridge. How much more before
it breaks?




Can you identify these bridges?

Match the pictures to the notes below.

f”‘? Chenyang g,
th‘b Rb\-'e.r in Gk
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[ v
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|sambard. Kingston Brunel
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| his design of the Clifton
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River Avon in Bristol, UK. Ab
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(completed 1864), it had the
longest span of any bridge in
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POW is a short version of
‘prisoner of war’.
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1 What kind of bridges ar they?

| 2 Whatcan go over them?

4 What is special about these bridges?

A pagoda is a Buddhist temple
or sacred building, typically
having the form of a multi-

ornamented projecting roof.

SRR, 3 )0 you know where these bridges are?

13
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A news article

Read the fact file and answer questions on the Millau Viaduct built in
Southern Massif Central, France. Use this article and fact file as a

model for your own research.

—

What is taller than the Eiffel Tower?

Millau, France

What is taller than the Eiffel
Tower in Paris and one of the
engineering wonders of the
twenty-first century? It is the
Millau Viaduct, the worlds highest
road bridge over the River Tarn
at Millau in southern France.,

Like Concorde and the Channel
Tunnel, the bridge is Franco-
British. It was designed by the
British architect Norman Foster
and built by the French
construction group Eiffage.

The Millau bridge is so high in
the sky that it touches the edge
of the clouds. The bridge has been
widely admired for its elegant
and delicate structure as well as
its sheer strength and lightness.

The Millau Viaduct, as the highest
and the heaviest bridge ever built,
used construction and design
techniques which did not exist
even ten years ago, An even bigger
bridge is planned to span the
Straits of Messina between
southern Italy and Sicily.

The Millau Yiaduct, built in Sauthern Massif Central, France.

The Eiffel Tower in Paris.




Map of France, showing Paris and Millau.

FACTFILE &

@ Millau is pronounced ‘me-yo',
3 Construction was completed in 2004,

@ Height: 343 metres at its highest point
making it the most elevated roadway in
the world.

@ Total length: 2.4 kilometres.

@ Width: 25 metres. The dual carriageway is
suspended nearly 250 metres above the
River Tarn. The deck structure is light but
VEry strong,

% Weight: 242,000 tonnes (36,000 of steel
and 206,000 of concrete].

@ The Millau Viaduct will carry 10,000
vehicles a day, rising to 25,000 during
the summer.

@ |t took more than 500 people three years
1o construct,

@ The £276 million cost will be repaid by
road tolls.

#® The road slopes down at a 30° angle from
north to south.

Looking closely ‘my-

__ Wordpool

to admire dual carriageway

elegant elevated

delicate road toll

Word origins

viaduct is an elevated road or railway. The word
comes from the Latin words via which means a
road, and ducare which means ‘to lead’.

1 How many vehicles a day will pass over the
Millau Viaduct from June to the beginning
of September?

2 How is France able to pay for the building
of the bridge?

3 What is another word for high? Hint: check

the fact file.

/

Comprehension

1 Whyis the Millau Viaduct different from any
other bridge in the world?
2 What kind of bridge is the Millau Viaduct?

Toolkit
P

The Millau Viaduct is the highest road
bridge in the world.

Highest is a superlative. The
superlative is formed by the suffix
—est, for example smallest, or by the
word most before the adjective, for
example most beautiful. [

15



A ——

16

%3]

10

15

20

Autobiography
From Crossing the River by Sergei
Askanoff

The events in the following text took place in
Russia over two hundred years ago. lvan was
in charge of the family servants who were
bringing the writer, Sergei Askanoff, home from
school for the summer holidays. They have to
cross the River Kama by ferryboat. At the time
Sergei was just nine years old.

o> Crossing the River <R

In the afternoon we rcached the bank of the Kama River.
Opposite us was the village to which we were going to cross
by ferryboat. On the bank, waiting to cross with us, were
three loaded carts with their drivers, and a group of villagers.
The women were carryving baskets full of berries which they
were carrying home. The ferryboat was tied to the bank, but
there was no ferryman to row us across the river. After some
discussion, the villagers and my family servants decided to
take us across the river themselves. One of the villagers said
he had been a ferryman for some years so he would take the
steering oar and guide the ferryboat across.

The ferryboat was loaded. The three carts with their drivers,
my carriage with its three horses and my family scrvants,
the villagers and the women with their baskets were all
loaded on board. The man who said he was a ferryman took
his placc at the steering oar. My servant Ivan had the courage
and strength of ten men and he and some villagers took the
other oars. Although the village was directly opposite, we
had to row upstream for more than a verst before turning
across the river. This was to avoid the current of the angry
Kama River.

The boat was moving slowly upstream when a black cloud
suddenly appeared and covered the horizon. A violent summer
storm was approaching. To save time, the men rowed only

The mighty Kama River, one of
Russia's major rivers.
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part of the necessary verst upstream. They then murmured
a prayer and started to row straight across the river. But
before we reached the middle of the river, the sky and the
water grew black, the wind blew like a hurricane, and thunder
and lightning broke over us. The man at the steering oar
dropped his oar in panic and confessed that he had never
been a ferryman and could not steer. The women shricked
in terror. [ was so frightened that T just shook with terror
and could not make a sound.

The current carried us down several versts to a sandbank
in the river about a hundred vards from the bank, where we
camc to a halt. Ivan sprang into the chest-high water. He
made the quietest of our horses jump off the ferrvboat. He
managed to put me on it and told me to hang onto the horse’s
mane. Then he led the horse by its bridle as great waves of
black water rushed past. Suddenly Ivan disappeared into
deep water and my horse began to swim. I have never
forgotten the terror which I felt at that moment.

I felt as though I was drowning in the great black waves,
but Ivan was a strong swimmer. He swam on to the
shallow water where he could stand withourt letting go of
the horse’s bridle. Then he brought us safely to the bank. I
was taken off the horse almost unconscious with my
hands stiff from clinging to the horse’s mane. Soon |
recovered and was very happy to find that everyone
was safe.

SERGEI ASKANOFF

USTUUIUIUIUIUIUIBUULOLLLLLLBWEE U

d

Journal

Wordpool

Averstis an old Russian
measurement of distance
which is about one kilometre.

ferryboat (line 3)
steering oar (11)
current (20)
horizon (23)
hurricane (28]

mane (39]

Qridle (39) j

Think about & really frightening experience that you |

have had.
Write an account of it.

17
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Looking closely w =

| k
1 What kind of boat took the people across the river? How was
it powered?
2 What is the opposite of downstream? [line 19)
3 Which words and expressions suggest fear? [paragraph 3]
4 What do you think a ‘sandbank’is? (line 34)
5 What's the difference between ‘chest-high’ water, deep water
and ‘shallow water'?
\. J
Comprehension . N
1 Whydid the ferryboat have to go upstream before crossing
the river?
2 What had the women, who were returning to their village,
been doing?
3 What do you find out about the villager who said he had been
aferryman?
4 What caused the man who was steering the boat to drop
his oar?
5 What sort of man was Ivan?
6 What lessons do you think are learned in this story?
. J
(Toolkit
An autobiography is what a writer writes about his or her own life.
The ancient Greek word auto means ‘self’. Can you think of some
words which begin with auto that means ‘self’?
For example, the first cars were called automobiles because they
moved by themselves without horses pulling them. m
\ B




When do bridges and rivers
mean something else?

Sometimes when we use the terms ‘building bridges” or
‘crossing rivers, we mean something else. You are not meant to
take it literally but, rather, metaphorically.

Writers, poets and artists often build bridges in their minds,
and use these images as a metaphor, that is, as a poetic idea or a

way of talking about things differently.

We may use an image of crossing a flooded river to talk about
another kind of challenge altogether. This challenge might be
just as daunting as a big river. [[J

Writing an explanation for a proverb

What is a proverb? What do you think each of these three
proverbs means? (Sometimes we know their sources,
sometimes we don’t!)

It’s a big river indeed that cannot be crossed. Maori
proverb from New Zealand

Dor’t change horses while crossing a river.
We'll cross that bridge when we come to it.

Think of a situation that would fit each proverb. Can you think
of any more proverbs?

® Consider how you will explain the situation.
® Include a lot of detail on the circumstances and background.
® Describe the feelings of those involved.

~Crossing rivers

Word origins

literally, or literal from the
French, comes from the Latin
word litteralis and means
‘natural meaning’, a straight
interpretation of the facts as
written down or spoken.

metaphor, from the Latin
metaphor, is a common way
of saying one thing to mean
another, often used in poetic
writing, or to make a useful
comparison by swapping one
word for another.

19
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The bridge in poetry Wordpool
Poetry often uses the metaphor of the bridge, or the crossing. 1
See these examples below, highway {line 1)
chasm (3]
: : twilight (5)
s> The Bridge Builder R
sullen [6)
@ An old man, going a lone highway, tide [8)
Came, at the cvening, cold and gray, B ki [9]
To a chasm, vast, and deep, and wide, \ j
Through which was flowing a sullen tide.
5 The old man crossed in the twilight dim; Looking closely -

The sullen stream had no fears for him;

1 What words does the
poet use to create a

But he turned, when safe on the other side,

And built a bridge to span the tide. feeling of sadness?
‘Old man,’ said a fellow pilgrim, near, 2 Wt Wid dassthe poet
10 “You are wasting strength with building here; use to describe a deep
Your journey will end with the ending day; valley?
You never again must pass this way; 3 Whatis a poetic word for
You have crossed the chasm, deep and wide, twilight? (line 14)
Why build you the bridge at the eventide?’ 4 What is a ‘pitfall’?
15 The builder lifted his old gray head: q (line 20) ¥

‘Good friend, in the path [ have come,” he said,

“Therc followcth after me today

Comprehension .

A youth, whose feet must pass this way.
1 Whydoes the old man

“This chasm, that has been naught to me, want to build a bridge?

20 To that fair-haired youth may a pitfall be. 2 Whydoesthe pilerimtel

him he is wasting his
time?

He, too, must cross in the twilight dim;
Good friend, I am building the bridge for him.’

v | | 4 Whois the ‘fair-haired
s i youth'?

3 What might the passing
of the day symbolize?
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Clasped together
intimate and tight

we really don’t know
nor care

who was the first

to extend

a hand.
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Bridge to your house
Our friendship
Abundant love flows
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Haiku

‘Bridge to you’ is a haiku. Haiku is a form of Japanese poetry
that, like bridge building, is based on a knowledge of the
structure. Each complete haiku has just 3 lines and a total of 17
syllables in the pattern of:

Word origins

Atendril is a part of a creeper
plant or vine. It comes from
the French word tendrillon
Line 1: 5 syllables which means a bud or a shoot.

Line 2: 7 syllables

Line 3: 5 syllables. (\
-

The lines do not rthyme.

The form was first used by the Japanese poet Basho in the E
seventeenth century. His real name was Matsuo Munefusa. He
was called Basho because he used to withdraw from life and live
in his basho-un, a hut made of plantain leaves. In this hut he used

to meditate on the meaning of life and write his poetry.

Haikus give the reader an impression, in the same way that a
photograph or painting might capture a single image of the
world. Haikus were often about nature and the changing seasons.

In the following haiku, Basho is looking at a swing-bridge which
is now covered by creepers that have stopped it from moving.
How could this poem relate to a person’s life?

Now the swinging bridge
is quieted with creepers
like our tendrilled life.




Writing a haiku
Now it’s your turn! You can use the ideas from one of the image

or texts in this unit. For example, the story Crossing the River
could be:

Angry waters toss
a ferryboat on the waves
of the black river.

The syllables are counted like this:

An-gry wat-ers toss = 5 syllables
a fe-rry-boat on the waves = 7 syllables
on the black riv-er = § syllables  Total 17 = syllables

When you have written your haiku, make sure the syllables
add up to the correct number. [




How do we communicate without words?

Experience: Read: Create:

¢ France © amagazine article ~ ® a mime

¢ Alabama, USA ® autobiography performance
¢ Burma (Myanmar) ® an encyclopedia © a completed
© mime art entry response form
® cartoons ® apoem ® an account

© ajournal entry

Do not the most moving moments of our lives find
us without words?

Marcel Marceau, mime artist, 1923-2007

When we think about communication, we usually think about
speech, reading and writing, email and texting, and so on. You
may be able to think about other ways. All these methods of
communication use words, whether written or spoken.

24



The word verbal comes from the Latin noun verbum meaning
aword.

Word origins

The word mime comes from the ancient Greek word mimos
meaning a ‘mimic’, or one who performs mime.

Communication without words is called ‘non-verbal’ The most
basic form of non-verbal communication is the expression on
our faces. Other ways of communicating include the use of sign
language, or touch. Often it is not what we say but how we say
it that matters most. Think of the way human beings relate to
animals, or make silly sounds when they talk to babies.

Have you heard of the saying ‘to be lost for words’? The great
mime artist Marcel Marceau suggests that words cannot
express our deepest, most moving emotions. Such feelings are
too intense to explain or to describe.

Expressing emotions

Discuss how you use body language to express emotions.
Talk about how you could use:

® facial expressions
(what happens to the muscles in your face?)

® body movements
(what happens to your shoulders when you are sad?) Marcel Marceau miming a story on stage.
® hands
(what happens to your hands when you are excited?)

When you have finished your discussion, decide on which ; ! )
emotion you are going to mime. Think about how you are 1

Talk about Marcel's views

going to do it. Practice on your own for a few minutes. Then i CArRmURIEEtEh

take it in turns to perform your mime. Can your group 2 WhER s e o RSt

Marceau calls ‘maoving
moments’, do you think
would be difficult to
express in words?

understand your emotion? Can you understand the others in
your group? Whose mime was most successful and why?

3 Canyouthinkofa
situation in which you
were ‘lost for words'?
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Magazine article

The following article provides same background to the history
of the art of mime and the character of the Pierrot that Marcel
Marceau liked to dress up as when he was performing.

s> Beyond Words <R

The greatest mime artist of modern times was Marcel
Marceau. In the 1950s when he was at the height of
his career, he gave 300 performances worldwide each
vear. With his red flower and his white painted face,
Marccau was understood all over the world. “Mime,
like music, has neither borders nor nationalities,” he
explained. In fact, the Master of Silence, as he was
known, spoke five languages fluently and was extremely
talkative offstage. His performances, however, were
waordless.

At the age of five in 1928 Marceau saw the great comedian
Charlie Chaplin in a silent film. Immediately Marceau began
to imitatc pecople, birds and even plants! In silent films the
actors did not speak, but short written summaries of what
was happening appeared on the screen for the audience to
read. Marceau’s challenge was to fire the audience’s imagination
without any words at all. Through the movements of his
body he expressed everything — from beauty, comedy and
conflict, to despair, tragedy and hope.

Mime has a long history. In ancient Greece it was a form of
theatre where scenes from everyday life taught moral lessons.
In the Theatre of Dionysus in Athens, masked actors performed
outdoors to audiences of thousands. When the Romans
conquered Greece, they brought the Greek art of mime back
to Italy. Under Emperor Augustus of Rome mime was very
popular. This continued into the Middle Ages in Europe with
morality plays on Christian themes, and scenes acted out
from the Bible,

Marcel Marceau on stage.

Discuss the meaning of the
following words,
performance (line 3]
fluently (8)

talkative (9)

offstage (9)

moral (21)

to entertain [30)
comedy routine (31)
acrobat [34)

Make your own word pool of
any other unfamiliar words.

\ 4
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In sixteenth-century Italy touring groups of comic actors
known as the Commedia dell’ arte entertained people with
their comedy routines and their invention of a set of stock
characters that were easy to identify by their masks, costumes
and names. One such character is the Harlequin, who was
an acrobat and a clown. The traditional Harlequin character
was introduced to France in the 1570s. In France the Harlequin
character became known as the Picrrot. The Picrrot is a
clown and a sad loner who never found what he was looking
for in life. In the 1940s Marcel Marceau created his character
Bip in the tradition of Pierrot. He too was a melancholy man
who never realized his dreams.

Pierrot and Harlequin by Paul Cézanne, painted in 1888.

Image of Harlequin from the
Commedia dell’ arte.

er
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The art of silence is very much alive today. There are mime
theatres all over the world. One of Marceau’s famous
performances was Walking Against the Wind in which he
mimed walking into a strong wind. Michael Jackson borrowed

45 his famous ‘moonwalk’ from this performance, which many
dancers have copied since. Mime artists can be seen entertaining
people on many city streets today. Some earn money by making
themselves into white statues that make intermittent movements
to alarm, delight and intrigue passers-by.

One of the many performers painted to
resernble 2 ‘white’ statue that can be
seen in city streets all over the world
today.



Looking closely -

1 Find the words in the text which mean the same as the 1 What did Marceau mean
following: when he said mime has

‘neither bord

all over the world (line 3) n9|' e i ?r :ers ‘nor

to mimic (line 13) nationalities'? (lines 6-7)

ne

a funny play (line 18) 2 What was the difference

sad (line 39) between Marcel's

performances and the

silent movies?

every now and then (line 48)
2 Which adverb could you use to replace ‘fluently’? [line 8)
3 Give one example which
illustrates the fact that
mime has a long history.

3 Why did the writer put an exclamation mark after ‘birds and
even plants’? (line 13)

4 The statement ‘he expressed everything from beauty,
comedg and conﬂlf:t, to de.spalr, tragedy an.d hope. creates perform on city streets
two pairs of opposites. Which are they? Write down opposites oda?
for the two remaining nouns. \_ o )

4 Why do mime artists

5 Whatis a ‘mask’ and what is it used for in mime?
\_ J

Writing headings and summaries

Read through the article again and write down briefly what you
think are the key points in each paragraph. Using your notes:

® Write a heading for each paragraph.
® Write a brief summary underneath your heading. [

Miming a scenario

Now it’s your turn! When you are in a country, where you do
not speak the language, sometimes you have to resort to mime
to make yourself understood. Take turns, with a partner, to
mime one of the following situations.

¢ You are about to get out of a taxi when you realize you don't
have the correct money (the local currency). Your partner is
the taxi driver.

© You have been sick all night and have a really bad stomach
ache. You go to a pharmacist to buy some medication. Your
partner is the pharmacist.

® You are in the middle of a town and want to know the way
to the beach.. Your partner is the person whom you ask for
directions.

Communication 2

Comprehension .

29
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Looking at cartoons

Like mime, cartoons can make us laugh. They speak to us
through pictures, sometimes with the help of a title or caption.

A speech impediment can take

® Have you got a favourite cartoon or cartoon character? the form of a stammer, a
stutter or a lisp.

Why does it make you laugh?
® Explain what is going on in the cartoons on these pages. evolution (noun) can refer to
Why do we think they are funny? movement or a gradual process

. . . of change or development.
@ Cartoons can also draw attention to serious things. :
Human beings have evolved

Do you think cartoons are an effective way of from apes over many

communicating important messages? thousands of years.
3 ¥
Marcel Marceau’s Parrot You ssspeak funny!

MARCEL MARCEAU'S PARROT

www.LartoonStock.com

You ssspeak funny!
How come you don't have a lisssp?

® Why is the beak of Marcel Marceau’s parrot ~ ® Who is the odd one out in this cartoon?

firmly closed? © What kind of speech impediment is a lisp?
® What is the parrot doing with its wings?

www.CartoonStock.com



Food chain

| ——

e AR IR T T

Journal

What is meant by the
5%1,1'19 ‘nghber is the
best medicine’?

Write a journal entry on
this topic ..

wwew.CartoonStock.com

® What is a food chain?
® Who is at the end of the chain?

Evolution

THE CHRISTIAN SCIENCE uumonwae“’

® Explain how the pictures follow on from one another.
© What point is the cartoonist making in the final picture?

31



Completing a response form

The editor of your local newspaper runs a feature called

Cartoon of the Week. Readers are invited to send in cartoons to
be included in the feature.

Fill in the newspaper’s form to send to the editor with your
chosen cartoon. This is an online version of the form.

Lo X N ————

—e We

Type in your comments below

Cartoon details \ R

What's the carteeon about?

why should it be Cartoon of the Week?

<l

SN
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What other ways are there to communicate?

What about people who are deaf and blind?

Think of how difficult it would be to go to school, make friends
or learn the basic skills in life if you were deaf-blind. How
would you communicate?

Autobiography
From The Story of My Life by Helen Keller

Helen Keller was just nineteen months old when she became
deaf and blind following an iliness. As a child, she was also |
unable to speak. As Helen grew older, she became wildand
uncontrollable in her behaviour because of her extreme
frustration at not being able to understand or communicate.

Her mother read about the successful education of another
deaf and blind child, Laura Bridgman, and contacted the
Perkins Institute for the Blind, in Boston, USA, where Laura
had been educated. As aresult, Anne Sullivan, a former student
of the school, became Helen's teacher. She went to live with the
Keller family in Tuscumbia, Alabama, in 1886.

The following extract from Helen’s autobiography reveals the moment
when she learned that all things have names. This was the first step
in learning a language that would help her to be able to communicate.

Helen Keller, aged eight, with her teacher Anne
Sullivan, in 1888.

<D First Lessons in Life ¢

I felt approaching footsteps, I stretched out my hand as I
supposed to my mother. Some one took it, and I was caught
up and held close in the arms of her who had come to reveal
all things to me, and, more than all things else, to love me,

The morning after my teacher came she led me into her room
and gave me a doll. The little blind children at the Perkins
Institute had sent it and Laura Bridgman had dressed it; but
I did not know this until afterwards. When | had played

with it a little while, Miss Sullivan slowly spelled into my 23
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hand the letters d-o-1-1.  was at once interested in this inger
play and tried to imitate it. When T finally succeeded in
making the letters correctly, I was filled with pleasure and
pride. Running downstairs to my mother I held up my hand
and made the letters for ‘doll’. I did not know that [ was
spelling a word or even that words existed; I was simply
making my fingers go in monkey-like imitation. In the days
that followed I learned to spell in this way a grecat many
words, among them ‘pin’, ‘hat’, ‘cup’ and a few verbs like
“sit’, ‘stand’ and ‘walk’. But my teacher had been with me
several weeks before I understood that everything has a
name.

Onc day, while | was playing with my ncw doll, Miss Sullivan
put my big rag doll into my lap also, spelled d-o-1-1 and tried
to make me understand that d-o-1-1 applied to both. Earlier
in the day we had had a tussle over the words m-u-g and
w-a-t-e-r. Miss Sullivan had tried to impress it upon me that
m-u-g is ‘mug” and that w-a-t-e-r is ‘water’, but I persisted
in confusing the two. In despair, she had dropped the subject
for the time being, only to take it up again at the first
opportunity. I became impatient at her repeated attempts
and, seizing the new doll, I dashed it upon the floor. T was
delighted when I flt the fragments of the broken doll at my
feet. T had not loved the doll. In the still, dark world in which
Ilived, there was no strong sentiment or feelings of tenderness.

I felt my teacher sweep the fragments to one side of the
hearth, and I had a sense of satisfaction that the cause of
my discomfort was removed. She brought me my hat, and
I knew I was going out into the warm sunshine. This thought,
if a wordless sensation may be called a thought, made me
hop and skip with plcasure.

We walked down the path to the well-house, attracted by
the fragrance of the honeysuckle with which it was covered.
Someone was drawing water and my teacher placed my
hand under the spout. As the cool stream gushed over one
hand she spelled into the other the word ‘water’, first slowly,

to reveal (line 3)
institute (7]

fragments (32)
sentiment [34)
hearth [36]

to awaken [50)
to quiver (55)

repentance [62]

\iorrow [62].

4

il

1

4 )

Imagine what it is like to
grow up not being able to
learn from other people
by listening to what they
say and watching what
they do. How else could
you learn about the
world?

Why is learning to use
language so important?

Can you think of other
situations in which not
being able to
communicate makes
someone feel left out?
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then rapidly. I stood still, my whole attention fixed upon the
motions of her fingers.

Suddenly the mystery of language was revealed to me. [ knew
then that w-a-t-e-r meant the wonderful cool something that

50 was flowing over my hand. That living word awakened my

soul, gave it light, hope, joy, set it free! There were barriers
still, it is true, but barriers that could in time be swept away.

[ left the well-house cager to learn, Everything had a name,
and each name gave birth to a new thought. As we returned

55  to the house every abject which [ touched seemed to quiver

with life. That was because I saw everything with the strange,
new sight that had come to me. On entering the door 1
remembered the doll T had broken. I felt my way to the
hearth and picked up the pieces.

60 1 tried to put them together. Then my eyes filled with tears;

for I rcalized what I had done, and for the first time I felt
repentance and sorrow.

HerLew KELLER

Comprehension . \

1 What basic things does Helen not understand?

2 Whyis learning language more of a challenge for Helen than
for others?

3 What else is lacking in Helen's ‘still, dark world'?

4 What is the significance of the smashed doll? What does
Helen mean by saying that ‘for the first time | felt repentance

and sorrow’?
\_ J

Looking closely my ey

1 Find the words in the
text which mean the
same as the following;
coming near (line 1)
to reach out (line 1)
feeling (line 39)
covered well (line 41)
perfume (line 42)
to flow (line 44)
movement (line 47]

2 Why does Helen call her
first steps in learning
the words ‘monkey-like
imitation’? (line 16)

3 What does the ‘mystery
of language’ referto?
(line 48]

4 What phrasein
paragraph 4 most
highlights the
connection between
learning a language and
learning to talk about
ideas?

Communication %
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An encyclopedia entry

Louis Braille: 1809-1852

The man who invented Braille

Louis Braille became blind at the age of three, in
1812, when he accidentally stabbed himself in
the eye with one of his father’s shoemaking
tools. At the age of ten, he won a scholarship to
the National Institute for the Blind in Paris,
where the students learned basic craft skills and
music, and also how to read from books printed
with raised letters. Braille, who was eager to
learn, found this system very frustrating, as it
was too expensive to produce many books, and
he had soon read all of the ones that were
available. It was also not possible for the
students to write with this system.

In 1821, Charles Barbier, a captain in the French
Army, visited the school. Barbier shared his
invention called’Night Writing, a code of twelve
raised dots and a number of dashes that let
soldiers share top-secret information on the
battlefield without having to speak. This inspired
Braille to make his own simplified version of the
alphabet, made up of six dots to form each
individual letter. This is how Louis Braille wrote
his own name in his new system:

b r a 11 | e

These dots formed patterns which made it easy
to learn and take in more than one letter at a
time. To make the dots, Braille used his father’s
stitching awl — the same tool with which he had
blinded himself. This simple method made it
easy to write as well as read. He also adapted it
to produce a version of the notation used in
music and mathematics.

z It

Braille and his friend Pierre Foucault went on to
develop a typewriter to make it even easier to
produce text in braille. Louis Braille’s invention
was not taught in his own lifetime, but has since
become the main method of reading and
writing for blind people all over the world.

A blind person’s fingertips ‘read’ the raised
dots on a page of braille.




= W .
—— ;

L - o
O

How can technology help?

These days, a variety of computer software applications such as
screen readers, offer support to people who are blind or
visually impaired. A screen reader is a form of assistive
technology that converts text into audio (sound) files. The
technology can change writing into speech, and speech into
writing using speech-recognition software.

It’s not just blind people who find this technology useful. Audio
books are popular among sighted people too. Have you ever
made a sound recording instead of writing a letter to a friend?
Have you ever recorded yourself reading out a story, acting out
a scene or singing a song to music? What about a face-to-face
phone conversation via a webcam over the Internet?

Someone with a visual
disability can be described as:

blind (no vision at all}

partially sighted [some vision)
visually impaired (vision
problems)

short-sighted [not able tosee
well into the distance)

long-sighted (not able to see
well close up).

assistive technology is the
term for a piece of equipment
designed to aid a person with a
disability.

Awebcam is a video camera
which is connected to a
computer, so that it can be
viewed on a network such as
the Internet.

N

>,

)

1  Whyis Braille such an
efficient system of
writing for blind people
touse?

2 What other systems of
writing do you know of
that don’t use words?

3 How does technology
help people to
communicate? List all
the applications you can
think of.

| ———————————————————————————
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Touching people

You have found out how important touchis to blind people in learning )
words through Braille. The Braille reader fiterally touches the raised J-—‘-
dots to ‘read’ the letters. The following poem is about the non-literal,
or metaphorical, meanings of to touch and te be touched.

J

1 Howis a person touched
by art or literature?

2  Whenwas the last time
you were moved by a
scene in a book or a
film?

3 Whatis different about
being touched by a
person you know?

s> Touching R

This is a song
About touch and touching.
You touch me - a way of feeling,
[ touch you - a way of understanding.
We are touched
By a film or a book.

ih

4 Howimportant isitto
speak out to people you
don't know?

When a stranger is kind.

How can we live

We are touched

10 Without touching and being touched?

There is a healing touch,
It makes the sick whole again.
Let’s keep in touch
We say to a fricnd who’s going away.
15 To have the right touch
Means to know how it’s done.
Touching is an art,
It’s thc movement
To and from the heart.

20 Some are easily touched.
Some are hard to touch.
You are often touched.

[ am often touched.

Nisstv EZEKIEL

38 We are touched by a film or a book.



Looking closely N

1 Which lines describe the difference between the inward
movement of being touched by something or someone, and
the outward movement of reaching out to someone else?

2 Which lines link being touched in both a physical and in an
emotional way?

3 What does the poet mean by having the ‘right touch’? (line 15)

4 Which lines refer to the relationship between the reader and
the writer?

. J

_ToolKit
Many verbs have a literal and a non-literal meaning,

For example, the literal meaning of ‘to touch’ is to put the

fingertips in contact with something in order to feel it. m

Example:  The blind girl touched the raised dots in her Braille
book to read the story.

The non-literal meaning of ‘to touch’ is ‘to have an emotional

effect upon’. Itis often used in the passive form, as in the first

example.

Examples: The kindness | received when | was ill touched me.
| was touched by all the kindness | received when |
was ill.

Writing an account of an experience

Choose the line or two lines from the poem which you like the
best. Write them out and write an account of an experience
which fits the lines.

You may write about a personal experience or about someone
you know or have read about. You can also be creative, and just
make it up! [

Communication 2
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Touching animals
Autobiography
From Elephant Bill by ] H.Williams

/’ |

INDIA
BANGLADESH/ (4
e 3

T——
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Map showing Burma [Myanmar] in Southeast Asia.

The writer of the following accountis J.H.Williams who was known as
Elephant Bill. He was an English veterinary surgeon who looked after
the elephants in the teak forests of Burma [now called Myanmar] in
the 1930s. The elephants were used to move the heavy logs in the
forests.

In the text, Elephant Bill describes his experience with a female elephant
called Ma Kyaw. He had treated Ma Kyaw two months previously for
wounds on her back caused by a tiger.

s> The Elephant Who Spoke to Me R

I know that an elephant can be grateful for relief from pain
and sickness. | remember one clephant, Ma Kyaw. She had
terrible lacerations on her back caused by a tger’s claws,
and I treated her every day for three weeks. To begin with
she suffered great pain and made a lot of fuss. But [ was

L=h ]

determined to treat her and she became a good patient.
When she was sufficiently healed I sent her back to camp

Wordpool

laceration (line 3]
sufficiently (7)
dressing (9)

to inspect (10]
to knead [12)

to suppurate (13)
infected [15)

&
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with her rider, and gave instructions that she was to be given
light dressings of fly repellent on the wounds.

I later on had the chance to inspect her. She was the last in
the row of elephants and I went over her back very carefully,
kncading the wounds with my hands. I found onc little hole
which still suppurated. There was great tenderness along a
line about nine inches long where the wound had healed
over. It was undoubtedly infected. Ma Kyaw let me open it
up to its full length there and then, although it obviously
gave her great pain.

I did not see her again for two months. I was having a cup
of tea in camp outside my tent, while seven elephants were
bcing washed in the river ncarby recady for me to inspect
them. The animals started to come out of the river and to
return to camp to dry off before my inspection. The last
elephant was Ma Kyaw with her rider following her on foot.
As she passed me about fifty yards away, I called out. T did
so to greet the rider and to show that T had recognized him.
‘How is Ma Kyaw’s back?’ I called.

An elephant working in the Burmese
teak forests.

teak trees grow in Myanmar
and all over South and
Southeast Asia. Its wood is
extremely hard and weather-
resistant.

Aveterinary surgeon (usually
abbreviated to ‘vet'] is an
animal doctor.

P
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Her rider did not hear me, but Ma Kyaw swung round, at
right angles to the way she was going, and came towards
me, She walked straight up to where [ was sitting, I patted
30 her on the trunk and gave her a banana from my table. Then,
without any word of command, she dropped into the sitting
position and leaned right over towards me, so as to show
me her back. Having patted her, I told her, “Tah’ (get up),
and away she went. I was sure that she had come to say
35  ‘thank you’. Then | began to think that perhaps she had
come to see me merely because she remembered my voice.

This made me think over the incident again. Perhaps she

came and showed me her back in order to tell me that it was

still painful. But I am sure that she liked me, trusted me, and
40 was grateful — and thar we were very good friends.

J.H. WiLL1AMS

42 A painting by Mac Tatchell of elephants working in the Burmese teak forests.



Looking closely

k. A P
1 Whywas the writer called Elephant Bill? e A T R,
2 Whatis a ‘laceration’? [line 3) ']
3 Whatis another word for ‘suppurated'? (line 13) Journal _
4 What does the word ‘Tah’ mean to a Burmese elephant? Write about an expertence
(line 33) in which you were able to
\ J communicate without
| words. Why do you think
ro—— it is important to be able
OWPIRAMIION .. - ™ to communicate on this
1 What kind of work did the elephants do in Burma level?
(Myanmar)?
2 Why do you think the elephants needed a vet to look after
them?
3 What kind of injuries did Ma Kyaw suffer from?
4 How did the writer know that Ma Kyaw’s wounds were still
infected?
5 How would you describe the relationship between Ma Kyaw
and the writer?
\ J

Writing a report

Imagine that you are Elephant Bill and you have to write a
report on Ma Kyaw.

Use these sub-headings in your report:

® My treatment of Ma Kyaw
® Ma Kyaw’s behaviour
® My conclusions [
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Experience: Read:

¢ Ethiopia ® a newspaper report

® the Cambodia-Thai
border

® Yorkshire, UK

® international aid

organizations

a rhyme
a description

fantasy fiction
historical fiction

Create:

e FAQs

® illustrated
scenarios

® a description

® astory

Food has never before existed in such abundance, so why are

We all know that in some parts of the world,
people do not have enough to eat. In some
countries, people are dying from lack of food.
Look at the map on the following page.
Identify the parts of the world where people
are suffering from lack of food, and the parts
where people have plenty to eat. Can you
think of reasons why some parts of the world
are better off than others?

nearly one billion people in the developing world going

Toolkit
3

There are many words in English that can be
used to describe the amount of things. How
many words and phrases can you think of that
mean ‘a lot’, or ‘a little’? Add these words and
phrases to your word pool. Here are some
examples from the text:

A lot: abundance, plenty of, much, many

Alittle: lack of, little, few [
NG

\




Map of the world
showing the
distribution of
food.

More people
die of hunger
United States - . G every year
SRy regula.r‘l'j«r suffer '_ i ke i ay than from
from hunger; T ; AIDS, malaria
Most arewomen S8 o < R and|tubercllosis
and childrens , ; i combined;
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Discuss the meaning of the following words, Journal

to forage idealistic to threaten Use the World Hunger

edible to lift to eat away at Map to make comparisons

to ruin mass starvation with the situation n your
\Make your own word pool of any other unfamiliar words. country .

>

Newspaper report

% Ethiopiaison a part of the continent known
as the Horn of Africa, and is bordered by
Somalia which is on Africa’s east coast. It
is coloured dark red on the World Hunger
Map. In the newspaper report on page 46,
the journalist describes the situation there.

A child has his armn measured in Save the
Children’s Tulla Health Centre in southern
Ethiopia.
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Soaring food costs force children out of
school to work in Africa’s parched fields

4b

Nick Meo, in Kosoamba, Ethiopia

Alem Tesfu dreamed that her
daughter Ager would one day
finish her education at the village
school and start work as a nurse.
But that was two years ago,
before the rains failed and the
price of maize tripled. “We used
to pray to God that Ager would
study hard so she could serve her
community,” Mrs Tesfu said.
‘Now our animals are all dead and
we eat only one meal a day. We
just pray that we will not starve.’

Ager now spends her days
foraging for edible weeds, while
her schoolbooks hang in a plastic
bag in the family’s hut. This year,
villages across Africa have similar stories to
tell of dreams ruined by hunger. Global food
and fuel prices have been rising and children
have been taken out of school and put to work
by desperate parents.

Until two years ago, Ethiopia had been a
shining example for the rest of Africa. More
than nine out of ten children of primary
school age were in education, and the country
had at last a future which looked bright. The
future is no longer bright. Price rises of 250—
300 per cent have threatened to ruin many of
its hard-won achievements. Rising prices
have come to Ethiopia at the same time as the
return of the droughts that caused the
notorious famine of 1984.

In Mrs Tesfu’s district of Kosoamba in the
Ethiopian highlands, hunger has already had
serious effects. The local school director is

A mother prepares salty cabbage, the only food available, for her family
in Ethiopia.

idealistic. He gave up city life to teach here,
hoping to bring the benefits of education to
one of Ethiopia’s most backward areas. Now
he finds his class-rooms are half-empty. “We
are trying to educate a new generation of
Ethiopians. We are trying to lift these
communities out of their poverty. If the
children are too weak or too poor to come to
school, we will not succeed.’

So far mass starvation has been held at bay in
Ethiopia’s highlands, although the
government admits that 4.6 million people are
at risk countrywide. Aid agencies believe the
number is closer to 10 million and fear that
the famine could soon become much worse.
The fear eats away at the residents of
Kosoamba. They dread what could happen if
next February the rains don’t come for the
third year in a row.




A factor is something which
contributes to, orinfluences

the outcome of, something. For

example, an important factor to
consider in sending emergency
aid to people is the state of the
roads in the country to which
the aid will be sent.

Looking closely -
> -
1 Find the words in the text which mean the same as:
multiplied threefold
achieved through enormous effort
famous for something bad
undeveloped
prevented for the time being.
2 How do you think the school director feels about the situation
in his school?
3 Explain the reasons why the people in Kosoamba ‘dread’ the
next year.
4 If a loaf of bread cost 25 cents two years ago, how much does
it cost now?
5 How many more people do the aid agencies think are at risk
than the government states?
- J/
Comprehension . \
1 In what ways have Ager’s dreams been ‘ruined by hunger’?
2 Explain how Ethiopia had been ‘a shining example to the rest
of Africa’. Why is the country’s future no longer so bright?
3 Which two factors mentioned in the third paragraph have
made life so desperate for the local people ?
4 Bywhat percentage has the price of maize increased?
5 What percentage of primary school age children were
attending school until two years ago?
. J

Toolkit
-

In a report such as this one on Ethiopia, the information describes
causes and effects. Use this sentence as an example:

Price rises of 250—300 percent have threatened to ruin many of
its hard-won achievements.

Note how the first half of the sentence describes a cause of the
problems in Ethiopia, while the second half describes the effect of
this cause on the country. Look for other examples of the way
cause and effect are linked in sentences. m

1 Sometimes news reports
in newspapers are full of
facts which are difficult or
dull to read. How does the
writer show more directly
how people’s lives have
been affected?

2 lIdentify the people in this

news report whose
experiences and opinions
are recorded in direct
speech. Write down who
they are and what they
say.

3 Discuss how this report

gives the who, where,
what, when of the story.

—
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Who gives food aid?

On this page are are logos from some international aid
organizations and charities which help people all over the
world. The charities help people who are victims of war,
drought and other natural disasters as well as sickness and
homelessness.

In your group, choose one of these organizations to research.
Divide your research up into the following areas, so that each
person reports on a specific area in answer to the following
questions:

® Where is the charity based? How many offices does it have?
How many people does it employ worldwide? Write short
biographies on 2-3 individuals and their roles within the
organization.

® How is the organization financed? How does it raise money?
How much money does it need? Give examples of the
contributions raised by individual donor countries.

® How does the charity distribute aid? Give examples of how
transport and distribution problems affect its programmes.

® What recent aid relief has the organization provided? Give
some examples of recent focus countries and campaigns.

When you have completed your research, discuss and share
your findings with the group. Take notes on what others have
to report.

Writing Frequently Asked Questions (FAQs)

Use the information which you and your group have researched to
write about how your chosen organization contributes to relieving

world hunger. You may use the topic questions above as your
headings so that they resemble Frequently Asked Questions
(FAQs). For example, if you chose the charity Oxfam, your first
two headings could be:

How does Oxfam relieve hunger?
Where is Oxfam based?

If you can, include pictures and logos.

World Food
Programme

The World Food Programme [WFP] is
part of the United Nations, and is the
world’s largest humanitarian agency.

The Save the Children Fund

Oxfam

Oxfam [the short form of Oxford
Famine Relief]

+(

The International Federation of Red
Cross and Red Crescent Societies

P

=

’ " MEDECINS
SANS FRONTIERES

Médecins Sans Frontiéres also goes
by the Englishtitle ‘Doctors without
Borders'.




INlustrating scenarios and writing
speech bubbles

Below are six scenarios, or scenes. In each one people
are experiencing situations which are part of the
problem of people having too little to eat.

1 A farmer looks out on a dry empty field.

2 A teacher looks at the empty places in the class
room.

3 A group of young men sit by the roadside waiting for
a day’s work.

4 A woman looks at market stalls but she cannot afford
the high prices.

5 A young child sits beside two thin cows.

6 A woman with a baby looks at the ruins of her

house. [T
Choose three of the scenes and illustrate them. You can:

® draw your own illustration
® use a cut-out picture
e create a collage of cut-out pictures or materials.

Create speech or thought bubbles for your characters. What
do you think the people would be saying? How do you think
they are feeling? Consider each case carefully to create
believable responses to the situation.

Remember to leave enough space in your illustration, so that
you can fit the words in!

_Toolkit
In English, we use question words to ask certain types of
questions. We often refer to them as wh words because they
include the letters ‘w’ and ‘h’.
Useful wh words are: when (time ], where (place], who (person),
why (reason), how (manner), what (object/idea/action). [

.

g Feeding ¢6ail

Use what you have read in
this unit, and what you have
researched to discuss the
following issues:

1 If food exists in
abundance why do you
think so many people go
hungry?

2 What factors contribute to
hunger and famine?

3 Canyou suggest any
ways of how hunger could
be prevented?

4 What kind of aid is given
to hungry people?
5 What could you do?
—
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Feeding the imagination

Being deprived of food means being unable to focus on
education or other areas of life that would contribute to the
development of the community. Lack of food can lead to all
sorts of unfortunate consequences (outcomes). Read the
extracts on the following pages to further explore ideas of cause
and effect.

A rhyme
There is an old European rhyme that shows how small losses lead to

big losses. For the want of a horseshoe nail, a whole kingdom is lost,
asitprevents the horse and rider going into battle to defend his country.

s> For the want of a horseshoe nail R

For want of a nail, the shoe was lost;

For want of the shoc, the horse was lost;

For want of the horse, the rider was lost;

For want of the rider, the battle was lost;

For want of the battle, the kingdom was lost;
And all for the want of a horseshoe nail.

Ahorseshoe nail on a
blacksmith's anvil.

@ Talking point

1 This rhyme has often
been used as a moral
lesson to point out how
the lack of attention to
small things, can leads to
much bigger losses. Can
you think of another
situation 1o which this
moral might apply.

2 Discuss with your group

examples of how
individual actions can
have a global impact.

3 How does famine, like

war, bring down a
country?
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Description
From The Clay Marble by Minfong Ho

When did you last appreciate a good meal because you were really,
really hungry? In the following paragraph twelve-year-old Dara and
her family have fled from the war in Cambodia in the early 1980s and
have reached a refugee camp on the Thai-Cambodian border. In this
extract, Dara and her family are eating rice. The description is short,
but the words make it vivid.

s> What a Wonderful Thing <R

The fragrance of the long-grained rice was powerful. Stcamy
and sweet and warm, it wafted up to me. T had not seen such
a generous mound of white rice for a long, long time.

I lifted a spoonful of rice and ate it. I thought about what a
wondertul thing it is to eat rice. First you let the smell drift
up in lazy spirals, swect and clusive; then you look at the
colour of i, softer and whiter than the

surrounding steam. Carefully you put a
spoonful in your mouth, and feel cach grain
separate on your tongue, firm and warm,
Then you taste it — the rich yet delicate
sweetness of it. How different it was from
the gritty red rice we’d been rationed to the
last three vears, gruel so bland and watery
that it slipped right down your throat before
you could cven taste it. No, this was real
rice, whole moist grains I could chew and
savout.

MinronG Ho

&V e

Wordpool
e

to waft (line 2)
to drift [5)
lazy spirals {6)
elusive [6)
grain (9]
delicate [11)
gritty (13)

to ration [13)
gruel (14)
bland [14)

10 savour (18]




Describing your favourite food

Think of eating something that you really enjoy. Write a short
and vivid description in a similar style to Dara’s account of
eating rice. Descriptive writing is the main skill to focus on
here, so aim to include:

® plenty of adjectives that describe the colour, texture, taste,
smell and if relevant the temperature (is it served ice cold
or steaming hot?)

® any unique and special things about eating the food that
you choose (what special characteristics do you appreciate
about it?)

® adverbs to describe the way that you eat the food. [[]

Fantasy fiction
From Shadowmancer by G.P. Taylor

The following extract comes from a fantasy story set in Yorkshire in
England a long time ago. Kate and Thomas have spent a terrifying night
onthe moors. They were on a secret mission pursued by a supernatural
enemy, and they are now very, very hungry. When morning comes,
they see a cottage. Before you start reading, jot down some ideas
about what they may find in the cottage.

Toolkit
p

Pay attention to the
descriptive language in
Dara’s description and the
range of adjectives used to
describe the two kinds of
rice.

Adjectives for the first kind
of rice: wonderful, lazy,
sweet, elusive, softer, whiter,
firm, warm, rich, delicate,
real, whole, moist.
Adjectives for second kind of
rice: gritty, red, bland,
watery.

The moors are alarge treeless
area of uncultivated land. They
are usually windswept, covered
with coarse vegetation and
may have areas of bog (wet
turf] in which people and
animals can become trapped.
The Yorkshire moors are usually
referred to in the plural.

Amill is where flour was
produced by grinding the wheat
or corn between grindstones,
work which is now done by
machines. The miller was in
charge of the mill. In Boggle
Mill, Rueben was the miller.
Miller, along with Butcher and
Baker, are common English
surnames.

Ashovel is a kind of spade
used for shovelling or moving
material, like sand or stones.

o/

The North Yorkshire moors.
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s> Boggle Mill R

Across the stream was a small stone cottage beside a mill,
set higher up the bank and away from the water. It had a
little vegetable garden to one side and scveral chickens
scratched away in the dirt. The door to the cottage was so
small that a grown man would have to stoop to get in. It
looked an inviting and friendly place, the smoke from its
chimney indicating a warm fire inside. In the fresh morning
light, it called Kate and Thomas to safety.

They could hear the sound of a man singing from inside.
Suddenly the wooden door swung open and the contents of
a sauccpan were thrown on to the garden. The chickens
rushed forwards. The man didn’t notice Kate and Thomas
by the fence as he scraped the rest of the chicken feed out
of the saucepan and went back inside. Thomas went up to
the door and knocked three times on the dark wood. There
was no reply. Thomas knocked again, hammering at the
door with his fist.

‘Hello. Can you spare some bread?” he shouted.

A small window to the side opened and the man’s nose
appeared.

‘Please could we have some bread?’” Thomas asked again.

The man looked at them through the window, examining
them carcfully.

“Well, if you want bread, you shall have it. You can’t comc
to a mill and not find any bread, and some roast beef too.
What about some tea?’

The window slammed shut, and the door opened. The man

stared at Thomas and Kate covered in mud and stained with
dirt.

‘Come in, comc in. You can’t stand on the doorstep all day
long. Come in out of the cold and warm yourselves by the
fire.

to stoop (line 5)
to indicate (7]

to spare (18)

to stain [28)
trousers (44)
trusted (50)
unease (70]
accent (70)
roundabout (76)
direction (80)

\igulp (82)
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The man spoke quickly and took them both into a large
kitchen. A fire lit the whole room with a warm orange glow
and scented the house with a smoky fragrance, There was
a strong, sweet smell of fruitcake, and baking bread.

‘Sit yourselves down, you both look like you’ve spent the
night outside. What are you doing here so early in the
morning?” He stopped for a moment. ‘Oh, I'm Rucben, the
miller, and this is my home.” He held out his hands in
friendship. “Welcome.

Rueben was a large man built like an ox. He had strong
arms and broad shoulders and his hands were the size of
shovels. He worce a pair of old trousers, a shirt which had
once been white, and a thick leather apron stained with
flour. In fact, everything about him was stained with flour.
His long whitc hair, his large cars, and even his thick, bushy
evebrows looked like freshly fallen snow. His big green eves
were smiling and warm and were the eyes of someone who
could be trusted.

‘Now let me get you that tea and some bread. You both
look like you can do with something to warm you up.’

Rucben openced the door of the oven and took out several
thick slices of roast beef. He placed the hot meat on a plate
and gave it to them.

‘Eat up and I’ll get vou some bread. Then you can tell me
what vou’ve been up to.” Rueben took hold of a loaf of
bread and broke it in half with his large hands. ‘Here you
are. There’s nothing like warm bread first thing in the
morning.’

He put the bread on the plate then clapped his hands, filling
the air with a cloud of flour. They both began to cat, filling
their mouths with the hot beef and bread as Rueben carried
on with the morning’s work. They watched as he swept the
floor, and set the long wooden table in front of the small
window. Katc followed his cvery move but her mouth full
of food made it impossible for her to speak.




Looking closely ‘wy-,

1 Whatwas in the
saucepan which the
miller emptied onto the
garden?

2 Whatsmells made the
kitchen inviting?

3 Whichwords and
phrases in the text tell
you that Rueben was a
big man?

4 Why do you think Kate
‘followed his every
move'?

How the moors appeared to Thormas and Kate during the night.

5 Do you think Thomas is

Rucben had noticed the dirt on the children’s boots, the speaking the truth in his

stains and mud on their faces, and most of all their look of reply to Rueben in the
70 unease. His deep voice and broad accent made him sound final line of the text?

like a stranger to that part of the world. & Which words make you

think the children may
have something to hide?
\. J

“What are you doing out so early in these parts?’ he asked.

“We never get many visitors here to Boggle Mill?

They both knew of Boggle Mill, but it was a place that people

75  would rarely visit, and never wanted to talk about. It was
believed that Boggles lived roundabout. These were strange
creatures that could take on the appearance of a man or an
animal. They would never really harm people, but it was
well known that they would steal everything they could from

80 you. If vou were lost and asked a Boggle the direction, it
would always send you the oppositc way, Rucben sat down.
He looked at them both and waited for a reply. Kate gulped
down the bread and was about to speak when Thomas
replied.

85 ‘We got lost in the dark, as simple as that.

G.P. TayLor
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Comprehension

. N\
1 What made the cottage look ‘an inviting and friendly place’ to
Thomas and Kate?

2 Which statements reveal Rueben’s initial caution about
inviting the children in to his home? Why do you think he
behaved this way?

3 How does Rueben later demonstrate his kindness and
concern for the children?

4 What signs of the miller’s trade are there?

5 Whydidn't people usually visit Boggle Mill?

1 What role does food play in this story? How does it
demonstrate hospitality and charity?

2 Why do we sometimes treat people who are different with
suspicion?

3 Do people talk about some kind of strange, mythical creature
in your country? Tell your group about any mythical creatures
you know about.

—
Writing a story

You are going to write a story about meeting someone who
appears to be quite extraordinary at first, but who then

manages to put you at ease.

® Describe the situation in detail. How did you meet? What
were the circumstances that threw you together? Give a
tull account of your new friend’s character through the
things they say and do.

® Think about what you gained from the experience, and
how it makes you now view other people and other cultures
differently.



Historical fiction
From The Coldest Winter by Elizabeth Lutzeier

The following story is about a twelve-year-old boy
Eamonn and his family. It is set in the nineteenth
century in Ireland, during the great potato famine.
People in rural Ireland relied on potatoes as their
staple food, but in 1846 disaster struck. The entire
potata crop was ruined by potato blight. To make
matters worse, English soldiers drove people from
their homes. Those who had any money emigrated
to America, but those who did not had to struggle
to survive, One English soldier takes pity on
Eamonn and gives him a gold sovereign, money
which enabled the family to rent a room. His
father manages to find work, and Eamonn and

his brother forage for food each day while his
younger brather Saun and baby sister stay with
their mother.

£<> Hunger <R

Eamonn spent his days out with Dermot looking for any
wild plants they could eat. His tather was paid every evening
and brought home enough money for one meal a day, but
still the boys were always hungry. They chewed on dandelion
5 leaves to fool their stomachs into thinking they were getting
a good meal, and took nettles home for their mother to make
into soup. If thcy were lucky, a shopkecper might give them
an apple for doing an odd job for him, but every week there
were fewer shopkeepers and more hungry boys out looking
10 for scraps to eat. A boy they met told them he once found
a whole loaf of bread on someone’s pile of rubbish. “There
was only a bit of mould on it, he grinned. ‘You wouldn’t
believe what people throw out.” After that, Dermot and
Famonn scarched all the rubbish heaps cvery day, but they
15 never found anything to eat there, “We were daft to believe
that boy, Dermot said. ‘No one would ever throw food

away.’

Starving Irish people at the gates of a
workhouse during the Irish potato famine.

.

Eamonn, Saun (pronounced
Shorn) and Dermot are all Irish
first names.

Another Irish first name is
Eoghan. Can you pronounce it?
It's Owen.

potato blight is a kind of mould
that affects potatos.
Asovereign is a valuable gold
coin. In the nineteenth century
it was worth one British pound.
Mammy is the Irish name for
Mummy.

How many names for Mummy
do you know in other
languages?

the works is a short form foran
industrial workshop or factory.

B
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One night, less than two weeks after the canal works had
been restarted, Dermot and Eamonn made their way home.
They had been out all day and hadn’t found a single bit of
food; nobody had any odd jobs for them to do either. It was
after seven o’clock and they sat with Mammy and the two
little ones in the dark room they had rented with the soldier’s
gold sovereign.

“Your Daddy will be home very soon,” Mammy said to Saun,
‘and then we’ll all go out and have a feast with his wages.”

Even Dermot knew that she was telling lies about the feast.
Famonn had noticed how his mother hardly ate anything
at night time when they had their meal. She kept slipping
spoonfuls of coarse cornmeal porridge to Dermot and Saun,
and Eamonn saw how weary and ill she looked when they
still said they were hungry. He always shook his head when
she tried to give him her food.

He was old enough to know what the problem was. His
father was getting the same amount of money as he had
been getting a few months ago, before they had stopped the
works for a time, but the food now cost twice as much, And
there were people who had enough money to pay three times
as much as the asking price. Eamonn’s parents bought less
and less food each week, and each week the price of cornmeal
rose even higher.

They heard steps along the long hallway. “There’s your Daddy
now.” Eamonn could tell, even in the dark, that his mother
was smiling as she knew his arrival mcant the arrival of
more food.

Eamonn went to open the door and Shaun and Dermot
catapulted past him, both wanting to be the first to give their
father a hug. Usually Daddy threw them both up into the
air, onc after the other, but he wasn’t in the mood for jokes.
He patted them both on the head and touched Eamonn’s
cheek, ‘How are you, boys?’ Then he went over to the window

dandelion [ling 4]
nettles (6]

daft (15)
cornmeal (30)
to catapult (47)

N

Wordpool
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and sat down with his back against the wall. It was a long ,WWW

time before he spoke. PR EVEV EVEVE RVRVRVRA AR R

d
I didn’t get my moncy today,” he said. “There was no one Journal

55 there to pay out the wages.’

Where would you go
Eamonn’s mother sighed. ‘If 1t’s no worse than that we’ll Looking for food. if you

manage,’ she said. “We can manage until tomorrow.’ didn’t have any?

No one came to pay the wages the next day, or the next.
None of the men had been paid for a whole week, and still
60 the money didn’t come.

EL1ZABETH LUTZEIER

Comprehension .

Looking closely = -
1 What type of ‘wild plants’ are Eamonn and his brother looking 1 Why were Eamonn and
for? (line 2) his brother finding it

more and more difficult
to find food?

2 What does it mean that Eamonn and his brother chewed
leaves ‘to fool their stomachs into thinking they were getting

a good meal’? (lines 5 and 6) 2 How did the boy they
meet raise their hopes

of finding something
toeat?

3 Why do you think Eamonn’s mother looked ‘weary and ill
when the children said that they were hungry? (line 31)

4 How did the children feel when they heard their father’s steps
in the hallway? In what way was their father’s homecoming
different on this day?

3 How did Eamonn’s
mother try to keep up

» , her children’s spirits?
5 What qualities of character does Eamonn’s mother show in

her reply to her husband’s news? R BT s

to accept his mother’s
food when she offered it
tohim?

5 What was the ‘problem’
which Eamonn
understood?
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How can we all get the
medical care we need?

i s i o v

Experience: Read: Create:
¢ Declaration of ® a memoir ® instructions
Human Rights ® prose fiction ® research
¢ Ethiopia ® book covers » a description
¢ Malawi ¢ anursery rhyme v a letter
4

Everyone has the right to a standard of living adequate for
the health and well-being of himself and of his family,
including food, clothing, housing and medical care.

From the Declaration of Human Rights , 1948.

Every year, worldwide, several million children under five Word origins

years old die of diarrhoea. Diarrhoea is one of the major . o .
diarrhein in ancient Greek

means to flow through. The
ancient Greek origin of the

causes of death in babies and young children in places
that do not have clean water. In many parts of the world,
from India to Africa and Gaza, people depend on water Wordidiarshoes accotints for
which is contaminated. its curious spelling.

This contamination is caused by waste matter from Words with hydr in them, also
derived from ancient Greek,

are connected with water.

animals and humans, drainage from the fields, or sea
water. Those who drink this water suffer from diseases

and sickness such as diarrhoea. intravenous comes from the
Latin intra, that means ‘within,

inside’, and vena for vein.
60




Making a rehydration remedy

Diarrhoea is particularly dangerous for children, as it can
quickly drain the body of essential fluids. This means they

become dehydrated. It is estimated that one and a half million
of these children could be saved if a simple rehydration remedy

was given to them.

In serious cases of dehydration an intravenous drip is used to assist the
absorption of fluids and medication by the body.

Below is a diagram showing how to make a rehydration remedy

with sugar and salt additives.

® Why has the diagram been designed this way?
® How does the remedy work and why is it important?

MAKING SALT AND SUGAR WATER

five cupfuls

eight level
teaspoonfuls of sugar

about 1000 ml
or one litre

-
one level
rsaL1| teaspoon of salt
1/
Toons

1 What happens to your

body if it dehydrates?

2 How can you prevent

dehydration?

3 Inwhat sorts of places

may people have torely
onh contaminated water?

Wordpool

Discuss the meaning of the
following words.

medical
diarrhoea
contamination
drainage
essential
fluid
dehydration
rehydration
intravenous
absorption
remedy

Make your awn word pool of

\ang other unfamiliar words.)

b1



Writing instructions

Use the diagram on page 61 to help you to write out a clear set
of instructions for making salt and sugar water.

® You will need to be very precise about the way it should be
made and the amounts of each ingredient.

¢ Use the same approach as you would for writing a recipe.
(Include instructions like the importance of sterilizing the
container, and washing your hands.)

Researching solutions
Research the problems faced by a community that relies on

contaminated water.

® What is the source of the contamination?

® What kind of health problems do they face?

¢ Isanything being done to resolve the problem?
© What are possible solutions?

p

_Toolkit

The imperative is a
particular kind of sentence
used to make a command or
to direct someone to do
something. For example, for
your instructions you could
write ‘Take a jar of clean
water’. Putting the verb
‘take’ first turns that
sentence into a command.
Note that an imperative
sentence does not require a
subject; the pronoun ‘you’ is

implied. [

8

(Toolkit

A single word can be
converted into different
forms. For example, the word
‘contaminate’, can be used
as a verb in to contaminate’.
It can also hecome an
adjective, ‘contaminated’, or

a noun, ‘contaminatior}jém

7
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What are our Human Rights?

What do you know about the Universal Declaration of Human
Rights? The thirty articles in the Declaration were agreed to in
1948 by the United Nations. This Declaration contains the
rights and freedoms of human beings which should be
protected all over the world.

Can you name any more of
our human rights?

The picture below is an illustration of Article 25. The words
have been simplified to: “We all have a right to a home, enough
money to live on and medical help if we are ill' Look at the
picture closely. Part of Article 25 is quoted at the beginning of
this unit.

An illustration of the 25th Article of the Declaration of Human Rights.
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Describing the scene

Describe the scene in detail. To help you, the picture has been
divided up into four sections.

@ Each pair or group has one section to describe.
¢ How many different climates and cultures can you see?

é¥

o
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Describing a bicycle

Make your description very detailed.

@ Explain the various features of a bicycle. The following list of
words will help you: handlebar, basket, bell, pedal, brake
lever, spoke, hub, reflector, mudguard, saddle. m

A bicycle is sometimes called a ‘bike’ for short. Some people
attach trailers to their bicycles to help them carry equipment
and supplies, and even other people. What other kinds of cycles
can you ride?

A bicycle

Word origins

bicycle comes from the Latin
word bi for two and the Greek
word kylos for circle or wheel.
Atricycle is formed with the
prefix tri, from the Latin tres
(or Greek treis], and a
unicycle from the Latin word
for one.




How can a bicycle help?

Emily Wille is a midwife (a birth attendant) in Malawi. She
often has to ride her bicycle to patients when they cannot
come to the two-roomed hut behind her home, where she

holds a weekly antenatal clinic for pregnant women.
Sometimes the babies are delivered here or at their homes. If
there are complications, she refers them to the Mlambe
Hospital in Lunzu.

World Vision supports Emily, and others like her, with
training and equipment — including a bicycle ambulance.
Before the bicycle was available, pregnant mothers in Emily’s
remote community were often taken to their nearest birth

attendant by wheelbarrow!

Emily, a birth attendant in rural Malawi, holds two
of the babies delivered at her village clinic.

ambulance.

Emily Wille takes a patient to the maternity clinic by bicycle

Word origins

ante means ‘before’ in Latin,
and natal from natus, the past
participle of nasci, means ‘to
be born’.

Before their children are born,
pregnant women attend
antenatal classes and clinics
to check on the health of their
unborn babies, and to prepare
to give birth to them.

Ambulance driver in central London.
Bicycle ambulances are fitted with blue
lights, sirens and life-saving equipment.
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Pedal Power

It is not just countries in Africa that use bicycle power to
support community health. These days, many other countries
use bicycles to transport hospital supplies and for medical staff
to get around. Bicycle ambulances often get to people quicker
when there are accidents at crowded public events.

There is a growing campaign in Europe and the United States
to learn from the example of developing countries, like Malawi
in Africa, and go back to using bicycles instead of cars.

Organizations like Pedal Power, which has members all over
the world, make representations to governments to improve
street safety for bike riders, and to support the use of bicycles
as a serious form of transport.

Writing a letter in support of Pedal Power
Write a letter to your local MP (Member of Parliament) in

support of Pedal Power. In your letter, you could request that
your local council build more bike paths, or bike lanes on main

roads, so that people can ride bikes safely.

Make a list of all the reasons why riding a Ded®: ...

bike is good for you. Focus on the benefits | live in .. and. would like the ..
for people in your community, as well as

the impact this has on the rest of the world.

Council to put in more bike paths.
Bike riding is great fun, and helps to
keep people fit and healthy ..

What else can you do with pedal power? [I]




How to fix broken bones
Autobiography
From The Blindfold Horse by Shusha Guppy

The following extract is from Shusha Guppy’s memoir The Blindfoid
Horse that describes memories of her childhood in the 1940s. Shusha
was born in Tehran, the capital city of Iran, a country that was then
called Persia, When she broke her arm, her mother took her to the
bone-setter in the bazaar. He was a potter, but he had alsobeen treating
sprains and broken bones for years.

'AZERBAWAN |
R | Caspian a TV i

A map showing Iran,
the land ance known

M_ﬁ/‘ Ty, . \ as Persia.

> A Visit to the Bonesetter &R

One day, when I was about eleven or twelve the telephone
rang and I ran to answer it. I caught my leg in the carpet
and fell down the stairs, landing on my wrist. It looked
broken, hurt badly, and swelled immediately. My mother
took me to the bazaar to see Mashdi Habib, the bone-setter.
He had a pottery shop in the potters’ section where he sold
ceramics from his native Hamadan in the north-west of
Persia: bowls, jugs, plates, tiles, crockery of all sorts. They
were earthenware, or glazed with ornamental patterns, above
all in the famous turquoise-blue of his region.

__Health

Word origins

The English word bazaar is
taken from the Farsi word for a
market, bazdr. Farsi is the
Indo-European language
spoken in Iran and
Afghanistan.

to manipulate comes from the
Latin word manus which
means hand. The noun
manufacture comes from the
same Latin word. Can you
think of any more?

ceramics, as a noun, is used
only in its plural form. It
comes from the ancient Greek
keramikos which means
pottery.

Aturquoise-glazed ceramic tile from Iran,

e — . —
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Bone-setting was his hobby and he was so skilled that his
reputation had spread far beyond the bazaar, Even when a
bone was broken into many pieces he could make it whole
again. He practised his skill on broken pottery. He used to
break a jug into a dozen pieces, put them in a sack, and
from the outside manipulate the pieces into place like a
jigsaw puzzle!

Mashdi Habib was sitting on a stool outside his shop when
we arrived. On seeing us, he got up, bowed courteously and
motioned us inside, With infinite gentlencss he manipulated
my wrist and said that it was not broken but only slightly
cracked and that he could soon put it right. He took some
warm ashes from the brazier and poured them into a cotton
bag, then wrapped the bag around my wrist. If the bone
had been broken he would have kept it motionless by putting
it between two strips of wood, after manipulating it into
place and covering it with hot ashes. He then tore a picce
of rag from a sheet and made me a sling, saying: ‘Keep it
still for a couple of days. In a week your wrist will be as

good as ncw?’

s I“ S —

’

Wordpool

to swell (line 4)
crockery (8)
glazed (9)

to manipulate (16)
brazier (23)

sling (28]

to sterilize (34)
wound (34)
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Toolkit
p

Shusha Guppy’s use of the
phrase ‘the poor’is a good
example of how an adjective
can be used as a noun to
define a group of people by

A whole chapter could be written on the use of ashes in A

Persia’s traditional folk-medicine: they are the antiseptic of
the poor even today. Before the antibiotic penicillin was
easily available, ashes were used to treat cuts, sterilize wounds,
35  ease rheumatic pains and much more. Alas, Mashdi Habib

and the other bone-setters all eventually disappeared with what they have in common,
the development of modern methods of surgery and plaster- Other examples include: the
casting in dealing with broken bones. rich, the biind. [

\ J

Suusaa Gurry

) i »m-imvﬁﬁ'ﬁ‘ﬁm

[ 1 Which adjective in paragraph 1 means ‘where he was born’? “' s UUURRLL
2 If you touched the surfaces of a glazed and an unglazed
iy Feslliiacesichas g Journal
earthenware pot’ how different from one another would they
feel? Have you, Or someone You

know, been injured in an
accident? Describe what
happened and how .

3 How would you describe the colour ‘turquoise-blue’?

4 What does the adverb ‘courteously’ tell you about the way
Mashdi Habib treated Shusha and her mother? (line 19)

5 Whatdoes the phrase ‘with infinite gentleness’ tell you about

the way Mashdi Habib treated Shusha? (line 20)
\ 7

Comprehension .

e sl N\

1 Whydid the writer's mother take Shusha to the bone-setter
rather than to a doctor?

2 How did Mashdi Habib practise his bone-setting skills?

3 How did Mashdi Habib’s treatment of a broken bone differ
from his treatment of a cracked bone?

4 What advice did Mashdi Habib give to Shusha?

5 Whyis ash so important in traditional medicine?

532
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Prose fiction

From The Village by the Sea
by Anita Desai

Shusha Guppy received expert treatment from
the bone-setter who used traditional methods
to mend her damaged bone. Not everyone is so
lucky. Many poor people cannot afford to visit a
doctor and they have to rely on medicine men
whose remedies may, or may not, help them.
This was the situation for Lila, a young girl
from a poor family in an Indian village,
desperate to get help for hervery sick mother.

In this extract from Anita Desai's novel The
Village by the Sea, Lila sits waiting for the
medicine man with her younger sisters, Bela
and Kamal.

> The Medicine Man’s Visit &R

There was nothing to do but wait. At last Lila
and her sisters heard the throbbing of the drum
and the long ceric blasts on the trumpet. The
medicine-man was near! He was preceded by the
little cow that he dressed in necklaces of beads and
an cmbroidered cloth. He was a sharp-looking man
and he kept all kinds of powders and pills in packets tied
into the folds of his white dboti and his pink turban. With
these he treated the villagers for their boils, aches and fevers.
All this gave him the air of a magician which made the girls
shiver slightly when they heard him approach. He raised his
hand in the air and gave another long blast on his trumpet.

Lila came running out of the house and spoke to the man.

‘My mother is ill. She has been ill for a long time. Now she
has fever too. Have you any medicine for fever? Have you
any medicine for making her strong? She is so weak, Lila
explained.

s_ [
A

A treasured cow wearing a garland.



20

25

30

35

40

o
=

‘Slowly, slowly, daughter. What is the hurry? First I must

Wordpool

have water for my cow — fresh well water, Next, [ must have —
grass for her. Fresh, tender grass. Then [ will come and see to throb (line 2)
your mother.’ eerie (3)

So that was how things had to be done. After the cow had e
been looked after, he too demanded attention. Lila had to fever (9]

give him tea which he sipped, sitting down under the frangipani to crackle (37)
tree while the girls stood before him and told him how their soothingly (53]
mother was growing weaker and weaker. She was refusing 10 purify (56)
to cat and was unable to get up at all. ‘And now she is hot demon (57]

with fever,” Lila wailed suddenly, no longer able to speak \

calmly.

The man looked at her with his sharp, bright eyes.
He got up quickly and started being very busy.
To their surprise he did not go in to see their
mother as they had expected he would.
Instead, he ordered them to build a fire.
He wanted a particular kind of wood and
the sticks had to be laid just so. Once the
fire had started crackling, he flung in
packcets of flowers that he took from a
bag on the cow’s back - jasmine, marigold,
hibiscus and frangipani. He recited a long
prayer in a sing-song voice while he did so.
When the fire had died down, he poked at it with
a long stick, scattering the ashes so that they cooled.
Then he scooped them up into his hand and asked for
watcr. He poured a little into the palm of his hand and
with one thumb and forefinger he mixed it with the
ash. Then he went in to see their mother at
last.

She was lying on her side with her eyes
closed. When he spoke to her, she
turned over and opened her eyes in
fear. Lila put her hand on her
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mother’s forehead and spoke to her soothingly. The man
told her to open her mouth and put out her tongue which
she did, and on it he dropped some of the ash. ‘Eat, sister,
he said. ‘Holy ash will purify you within. It will drive away
the demons that create the fever. Swallow.” He kept rolling
small balls of ash between his fingers and dropping them
into her mouth, making her swallow them. Then he clapped
his hands together and walked out.

The girls followed, dazed.

‘Sweep up all that ash. Collect it. Bring it to me,’ he ordered,
and they obeyed. He pulled some leaves out of his bag and
made them put the ash on the leaves, then rolled them up
and tied them into neat packets with bits of thread which
he pulled out of his turban. ‘Here, he said, handing them to
the girls. “Go and put one packet under her pillow, Tt will
drive away the fever-demon. Go and put the others under
your own pillows. It will keep you safe from the demons. I
have blessed it He blew on his trumpet.

He then stared down into their faces and looked very fierce.
*S0?” he shouted at them. ‘Got nothing to give me but your
stares? Think I can fill my stomach with your stares? Think
I do it all for free?’

Lila ran into the hut. Bela and Kamal stared after her, knowing
there was no moncy. But she came out with something in
her hand and when she handed it over the girls saw what it
was — the ring their mother used to wear when she was well.
The girls gave a little gasp of astonishment but the man
merely snatched it out of Lila’s hand, stared at it and then
at them. He tucked it away and marched off towards his
cow without a word of thanks.

The girls were left staring at the leaf-packets in their hands.
“What shall we do with them?” Bela and Kamal asked. Lila
clutched the one in her hand as if she wanted to tear it apart.
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“What can we do?” she cried. “We can’t do anything — we
; have to listen to him. There’s no hospital in the village we
could take her to, and no doctor who would come. We have
no one but the magic man to help us. Magic?” she said

90 hercely and marched into the hut to do what the man had
k told her ro.

AnNITA DESAIL

e ————

nFd

Jasming, frangipani, hibiscus and
marigold flowers. 73
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Comprehension .

Looking closely

1 What do Lila's words and the saying word ‘wailed’ tell you
about how she was feeling? (line 28)

2 The medicine man wanted a ‘particular kind of wood’ and the
children had to lay the sticks ‘just so’. What do these phrases
tell you about the medicine man? (lines 35 and 36)

3 What do you think the children were feeling when the
medicine man ordered them to sweep up the ash? (lines 62)

4 Why do you think Lila’s sisters ‘gave a little gasp of
astonishment’ when they saw what Lila was giving to the
medicine man? (line 79)

5 Select some words and phrases which suggest whether or
not the medicine man will help Lila’s mother get better.

\

Writing a letter

Imagine that you are Lila. Your aunt knows that your mother
is ill and is anxious to know how she is. Write a letter to your
aunt and tell her all about the visit of the medicine man.

¢ Describe the situation at home and your mother’s illness.

@ Describe the visit from the medicine man and include your
feelings about how he behaved.

@ Tell your aunt whether or not you have confidence in
his treatment.

You may use these words to help you:
helpless, frustrated, desperate, responsible, anxious, traditional,
to trust, to demand, to take advantage of, business, benefit,

beneficial. [T

1 Why didn’t the medicine
man go and see the
children’s mother
straightaway?

2 Explain how the

medicine man makes
the little balls of ash
which he gave to the
children’s mother.

3 How were the packets

of ash to be used,
according to the
medicine man’s
instructions?

4 What were the children

doing when the medicine
man said, ‘Got nothing to
give me but your
stares’? What did he
want?

5 What did Lila give the

medicine man? Why do
you think she gave him
this?

6 How did Lila feel after the

medicine man had
gone?




Judging a book by its cover

When you are choosing a book to read, the cover often makes
you want to read the book - or it may put you off the book
altogether! Look at the book’s front and back covers. Identify
the following details from the covers of The Village by the Sea:

® author’s name ¢ book summary (the  blurb’)
® books title © quotation

® illustration ¢ acknowledgement

¢ publisher’s name ® price details

e

publisher’s logo
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¢ Anita Desai

THE VILLAGE
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How well does the illustration suit the story?

Does the cover make you want to read the book?
What does the picture tell you about Lila’s life?
What does the blurb on the back cover tell you?

Does it make you want to read the whole story?

[= T 7 TR S 7% R . T 1

How do you think the story might end?
e — 75




Diseases that once killed

Today we can be inoculated against diseases which in the past
killed many, many people. For example, both adults and
children used to die of small pox. The faces of those who
survived the disease were often disfigured with ugly pock
marks, and many people were also left blind.

A disease for which there is no inoculation available, but which
modern antibiotics can now treat, is the bubonic plague. There
are records of the disease from ancient times, but the worst
epidemic in recorded history is the Black Death that spread
throughout Europe in the fourteenth century, when it is said to
have killed a third of the population. Spread by the fleas that
infested rats and other animals, the plague went on to kill
many people in Asia, Africa and the Americas before a cure
was found.

One of the first symptoms of the disease was a ring of rose-
coloured spots, as described in the old children’s rhyme.

Ring-a-ring o’ roses,
a pocketful of posies,
a-tissue!, a-tissue,
we all fall down!

What other effects of the disease do you
think this thyme describes?

Wood-block print shawing a man
suffering from the bubonic plague.

—

N

Toinoculate is to introduce a
small amount of the disease
into a person’s body. This is
done to make that person
immune to the disease.

The bubonic plague is named
after the swellings and sores
known as ‘buboes’ that covered
people’s bodies.

antibiotics are drugs thatKkill
harmful micro-organisms.

An epidemic is a disease that
spreads through a community.

A posy is a small bunch of
flowers and medicinal herbs
carried to provide fragrance
and protection from infection.
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Have you ever played the game
‘Ring-a-ring of roses’?

Word search

M

@ See how many words
connected to the topic of E
D

health you can find in this
word search grid.

® With a highlighter pen, find
and colour in eight words
running across the grid. C
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® With another colour highlight
the eight words running down |
the grid.

@ Some letters will be shared
and have two colours on
them, so choose colours that
mix well together. R
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New pastures

What is it like to start a new life
in another country?

i i unc o it

Experience: Read: Create:

¢ Coming to the ® an autobiography =~ ® comparison
UK from Africa, ® poems ® ajournal entry
Austria, Bosnia, ®© VOX pops ® VOX pops
Guatemala, the
Caribbean, and
Palestine

In the quotation the seventeenth-century English poet Milton
is talking about making a new start in life. He uses the phrase
‘fresh woods and pasture new’ as a metaphor for this new start.

‘Pasture’ is meadowland, or fields where cattle graze. Imagine
how cattle would welcome pasture which is ‘fresh’ and ‘new’
and has not been grazed on before!

78
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AUtOblngaPhy Ascullery is what might now

From In Search of Fatima: A Palestinian Story by Ghada Karmi | be called a ‘utility room’. It was
asmallroom usually off the
kitchen with a sink where the
washing and other rough work
was done.

The writer of the following text, Ghada Karmi, is a Palestinian. In this
extract from her autobiography she describes her arrival in London.
She was seven years old when she arrived with her mother, brother
and sister. They came to join Ghada’s father who was already working
in London. The family had to leave their home in Jerusalem when it

el e s i S

linoleum was a floor covering
used throughout the 1950s. It

became too dangerous to stay there in 1948. They fled to safety to was oiled canvas, usually
Ghada’s grandparents in Damascus in Syria before travelling on to brown, which was cold to the
London. Jra— touch.

Ghada at about the time
she arrived in London.

s<> Arriving in London R
@ London looked like nothing that I had ever seen. Neither

Jerusalem nor Damascus had prepared me for this cold
northern city. In fact, the weather was fine and sunny and,
although we did not know it then, quite mild for the time
5 of year. My sister said, “Why isn’t it raining? They said it
always rained in London.” T remember thinking when we
were in the taxi driving towards our house that all the cars 79
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were driving on the wrong side of the road. And how green
cverything was! | had never seen such greenness in my life.
The garden of our house in Jerusalem had its varied trees,
its vine and flowers, but the colours of everything there were
muted by contrast to the rich greenness of England. I was
overwhelmed by the strangeness.

Qur house was one of a row of almost identical houses stuck
to each other on both sides, ‘terraced’, the English called it,
and nothing like our ‘detached’ house in Jerusalem. In front,
it had a wooden gate and a hedge which acted like a wall.
Beyond this was the front door with the number 133 on it
and a small window with a frosted glass pane to the side.
Inside, it was dark and cold and there were stairs leading to
the upper floor. Downstairs, there were two rooms, a kitchen
and a scullery.

My mother had been accustomed to our stone villa with its
tiled floors and open veranda, and this cramped house with
its wooden floorboards and small rooms did not appeal to
her. The door of the scullery at the back ot the house opened
onto the back garden, which was long and narrow and
bordered on both sides by wooden fences. It was overgrown
with a mass of weeds and long grass out of which struggled
two mature apple trees against the end wall. Backing onto
the scullery wall was an outside toilet, which was not now
in usc. Its door was barcly hanging on its hinges and we
started to use it as a place to put junk of all sorts.

I try to remember now when I first saw our new home in
London. Did I look at that dreary suburban street with its
small, dark houses, all standing in monotonous rows and
compare it to what | had known in Jerusalem? Did I feel
the stark contrast between the two and grieve for what had
been lost? I don’t think I did, because I had by then already
closed off the Palcstine of my childhood into a private
memory place where it would always remain magically
frozen in time. My mother, on the other hand, had decided
to recreate Palestine in London.

king other unfamiliar words.

Discuss the meaning of the
following words.

mild {line 4)
muted (12)

to overwhelm [13)

to become accustomed to
(23]

junk (33)
monctonous (36)
to simulate (54)

Make your own word pool of

J
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She started first with the floors. In the Arab
world floors are usually madce of stonc or
tiles becanse of the hot summers, House-
wives, or their servants if they had them,
washed the floors regularly to clean them
but also to keep the houses cool. In no time,
and despite England’s cold weather, my
mother removed the carpets which covered
the kitchen and the hall and had the floor
laid with reddish brown, shiny tiles to
simulate our house in Jerusalem. She would
fill a bucket with soap and water and slosh
it all over the floor, get down on her knees
and mop it up vigorously with a cloth.

Upstairs there were no carpets and the floor
was covered in linoleum. This was in the
days before central heating, and on some
winter mornings it was so cold that our
bedroom windows were covered with a layer
of frost on the inside. Likewisc, the linolcum
on the floor was ice-cold to the touch of our
warm feet. So we would curl our feet over
onto their sides to minimize contact with
the floor and hobble over to get our slippers.

GHADA KARMI

.

Looking closely

New pastures

1 Which sentence in the first paragraph
sums up the writer’s experience?

2 Whatis the difference between a ‘terraced’

house and a ‘detached’ house?
(lines 15 and 16)

3 The writer’'s mother has been accustomed

to an ‘open veranda’. (line 24) Which
adjective in the same paragraph suggests
the opposite of open?

4 What were the ‘stark contrasts’ between

the writer’s homes in Jerusalem and
London?

5 What were the advantages and

disadvantages of taking off carpets and
laying tiles?

6 Why did the writer and her brother and
sister ‘hobble over’to get their slippers?

J

Comprehension .

1 What were the writer’s first impressions of
London?

2 What aspects of the house made the
greatestimpression on the writer?

3 How did the garden of the London house
compare with the garden of the writer’s
house in Jerusalem?

4 The writer says she did not ‘grieve’ for the
family’s home in Jerusalem. Why was this?

5 How did the writer’s mother react to her
move to London?

6 Why was the linoleum covering the
upstairs rooms so unpleasant?

\
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Toolkit

In Arriving in London, the writer uses the pairing of ‘neither ...
nor’ to create negation; that is, to state something that didn’t
happen, or isn’t the case. For example, it is used in the phrase:
‘Neither Jerusalem nor Damascus’ to express how these two

k¥cities were so different from the writer’'s experience of London. m

A comparison between two places

On these two pages are two photographs of the cities where the
writer and her family lived. The first one is of Jerusalem before
1948 when Ghada’s family left, and the second one is of a street
in London around the time when they moved there.

® What are the main differences between the two places?

© What do you think the family would find most difficult to
adapt to?

® What advice would you give to the writer in her new home?

A view of Jerusalem before the writer left in 1948.

U Talking point

1 What problems do you

think people moving to
another country may
experience with settling in
and living in a different
culture?

What problems do you

think are associated with
learning a new language?

What do you think are the
positive effects of moving
to another country?




Aresidential London streetin the 1950s.

Writing a comparison
Write a comparison between two places that you have lived in. It
could be a different country or a different house in the same city

that you grew up in. Perhaps you moved to a new part of town, or
from an apartment to a house with a garden.

® Describe the similarities and differences between the two
places.

® How did moving house change your life? In what ways did it
stay the same?

® Find photographs to go with your description. [

New pastures
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16 Only then may I forget my country. L. P

Wordpool

Poetry
The poet Rashid Hussein was born in 1936 in a village near Haifa in present (line1)
what was then Palestine, and later moved to New York. One of his most aroma (8]

famous poems describes the sadness of the displaced person, living

: : to teach [9)
in a refugee camp and dreaming of the place where he grew up.

s> Tent #50 (Song of a Refugee) =

Tent #50, on the left, that is my present

exile, derived from the Latin

But it is too crammed to contain a future exsilium, is a word that

And, ‘Forget, they say describes being banished from
But how can I? or forced to leave one’s
Teach the night to forget to bring homeland.
dreams showing me my village Adisplaced person is someone
teach the winds to forget to carry me who has been forced to leave

homeland and, for a period of
time at least, does not have a
country of residence.

the aroma of apricots in my ficlds

and teach the sky too to forget to rain

Raspip HUSSEIN

Lt WS
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Journal

Write down your memory of an experience of
place, as described through the senses.

New pastures

Comprehension

1 Why does the poet
describe the present as
‘crammed’?

2 What s it that the poet
doesn’t want to forget?

3 Identify words and
phrases that appeal to
the senses.

4 What is the impossible
bargain the poet tries to
make with nature?

1 How does this poem help
you think about the
conflicting emotions and
feelings of the displaced
person?

2 Do you think it is possible
to look forward to a new
life, while thinking about
what you have left
behind?

3 Describe the frustrations
you might feel if you were
living in a refugee camp.

4 How important are the
senses in holding on to
the memory of a place?
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Poem

The poet John Agard was born in Guyana, the year after the SS Empire
Windrush brought the first 500 immigrants from Jamaica in the
Caribbean to the United Kingdom, a journey of 8000 miles. This historic
voyage led the way for the mass imigration of Caribbean people into
the UK. Agard made the journey in1977, and since arriving in the UK

he has worked to bring Caribbean culture to British audiences.

EMPIRE  WINDRysy

J
i
o it »

& LONDON 03

The Empire Windrush arriving at Tilbury Docks in London, 1948.

walk good walk good are the
farewell words of the child’s
Caribbean grandmother. The
expression is based on a
Caribbean form of English. The
grandmother says ‘good, that
would translate as ‘well’ in
British English. She wants her
grandchild to walk well, and to
do well in his new life.

yard in West Indian or
Caribbean English is a house or
home. In British English itis the
area, usually paved, around a
house or farm.

A

Wordpool >

\mind-opening (40) )

B

to spin (line 25)
horizon [33)
beacon (34)




P e

[ e T T T T—_

T R T ———

o e Tl e o

10

15

20

25

t‘,:t-;b'{r‘rt.“‘ K S T '

For Vince Reid, the youngest passenger on
the Empire Windrush, then aged 13.

Behind you
Windrush child

palm trees wave goodbye

above you
Windrush child

seabirds asking why

around you
Windrush child
blue water rolling by

beside you
Windrush child

your Windrush mum and dad

think of story time yard
and mango mornings

and new beginnings

doors closing and opening

will things turn out right?
At least the ship will arrive
in midsummer light

and you Windrush child

think of grandmother

telling you don’t forget to write

and with one last hug

walk good walk good

and the sca’s wheel carrics on spinning

and from that place England
vou tell her in a letter

of your Windrush adventure

30

40

New pastures

s> Windrush Child <

stepping in a big ship
not knowing how long the journey
or that you're stepping into history

bringing your Caribbean eye
to another horizon
grandmother’s words your shining beacon

learning how to fly
the kite of your dreams
in an English sky

Windrush child

walking good walking good
in a mind-opening

meeting of snow and sun

JOHN AGARD



Looking closely gw oo ~\ i
i, _Y The poem ‘Windrush Child’
1 Inthe first four paragraphs, the poet uses four prepositional makes use of a range of
phrases. How do they add to the description of the scene? prepositions that describe
2 What do you think were the ‘mango mornings’ that the child’s the relative placement of
parents remember? (line 14) things:
3 What does ‘the sea’s wheel refer to? (line 25) behind you
4 Inwhat way are the words of the child’s grandmother ‘a above you
shining beacon’? (line 34) around you
5 Which line describes the importance of the child’s life, beyond beside you
that just of his own experience? These are often used after 3
6 Explain the final two lines of the poem. Which two countries verb, but a2 they are here
are meeting? In what way is the meeting ‘mind-opening'? used poetically, the poet
\ ) has used them in more
summary form.m
- & J
Comprehension

e )
1 How does the poet make clear that this voyage is a

significant event — possibly the single most important
experience —in the child’s life?

2 Which paragraphs look back to life in Jamaica, and which
ones point ahead to what the Windrush child will experience
in England?

3 Which lines give you the thoughts of the child’s mother and
father?

4 Whois the person that links both worlds in the life of the
Windrush child? How will he keep this communication going?

\_ Yy
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Vox pops

All the young people featured below have come to VvoX pop is an abbreviation of the Latin words vox
Britain to start a new life at some point in their populi which means ‘the voice of the people’ (think
lives. They have come from many different parts of of the English words vocal and popular). It is a

the world for many different reasons. The vox pops journalist's term for opinions expressed by the
below express their feelings and experiences. [ persqninthe strcet. Joumalists Usea vox pop'tq

Coming to Britain

New pastures

the audience what they thought of a play or
concert as they come out after the performance.

\.

find out what ordinary people think about an issue
or event. For example, a journalist may ask some of

%

The war ceased and my dad said he was sending for me. I
didn’t want to go. I didn’t want to leave my mum.
I didn’t even know my dad. My uncle said, “You’re going!’
When I first came here it was cold. In Africa you get kids
everywhere and it’s not hard to make friends. In England,
look outside: you can’t see anyone.

Johnette, aged 16, came from Liberia to escape civil violence.

I was about two or three months old when I came from
Guatemala. My actual parents couldn’t look after me
because I was their seventh child, so I went to an orphanage.
My parents were looking for another child to adopt, and
they saw a picture of me. They brought me to the UK and
welcomed me home. If I was in Guatemala now I would

. probably be working in the fields.

Aura, aged 9, was adopted from Guatemala.

I don’t tend to ask my mum a lot about the war because I
know it’s a painful experience for her to think back. What
my parents saw is something people should never have to
see. At first we weren’t accepted here. As a child I thought
‘What’s wrong with me?’” But as we grew up we came to
accept it. We’re proud to be different. ’'m proud to be where
I’m from.

Melita, aged 15, came from Bosnia when war reached her family's village.
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I lived in a small town in Austria. I miss the mountains
there because in winter you can ski and skate. London is
so much bigger and not relaxed. You’ve always got to be
guarded by your parents. We have to phone them and tell
them where we are and what we’re doing. In Austria you

" ‘ can go wherever you want.

Paul, aged 13, came from Austria for his father’s work.

When my parents told me, Inza, you’re coming to England,
I was so excited. I thought England was going to be paradise.
[ miss the free life in Africa. Too much crime on the streets
here. I feel happy to be with my parents but [ don’t feel at

home in England. In the future I want to get some money,
go back to Africa, and build a big house for all my family
‘. to live in.

Inza, aged 15, from the Ivory Coast.

When I first came to UK I just wanted to stay home because
I couldn’t speak English. On my first school day I was
looking for friends — I wanted someone to help me, I felt
scared about everything. I’ve got lots of friends now from
™ Pakistan, Oman, Nepal, the UK and one from China. Lots
: of people ask: why your father got only you, no sister, no
brother. I told them in China it’s just like that because
they’ve got a lot of people.

Zifan, aged 16, from Beijing, China.

Writing vox pops
Choose at least two people you know who have come from
another country to live where you now live.

® Talk to your chosen subjects about their experiences. Ask
questions about feelings as well as facts. Perhaps they have
some dramatic or funny stories? Jot down notes as they speak.

® Now select the best material from your notes and write a vox
pop for each of them. []




Solving a crossword

Below is a word puzzle for you to complete. Some of
the letters have been filled in. You have to solve the
11 clues which will give you the 11 words to fill in
the numbered down spaces. They are all words and
names you have come across in this unit.

When you have filled in the down words, you will be
left with a six-word proverb.

New pastures

What are some of the common difficulties
which migrants experience in your country?
What do they mast like about their new
home?

What do you think are the best ways of
coping with life in a new country?

How important is it for people to remember
where they have come from and maintain
theiridentity?

Crossword clues

1 The country sixteen year-old Zifan comes 7

from (Coming to Britain). (5)

2 You may experience these when you move
to another country or place. (8) 8

3 Lifein this place is very different from life 9
in the country. (4)

4 The name of the ship which brought 10
immigrants from the Caribbean to Britain
in 1948. (8) 1

5 This place is smaller than a town. (7)
6 ‘Only then may I my country’
(Tent #50 (Song of a Refugee)). (6)

The English poet Milton described these
as ‘new’ in the quotation at the beginning
of this unit. (8)

Each of us has five of these. (6)

The here and now (Tent #50 (Song of a
Refugee)). (7)

Ghada Karmi moved from this capital city
(Arriving in London). (6)

"We are going to and start a new

life in Britain,” my mother announced. (8)
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Setting the Scene

What makes a good beginning?

i i i it 3

Experience: Read: Create:

© 19th-century ® dramatized fiction ® a contemporary
England ® 2 poem adaptation

® Sri Lanka ® prose fiction ® an opening scene

® Shadow puppetry e 3 web page ® a dialogue

® a puppet play

a N
Then felt I like some watcher of the skies

When a new planet swims into his ken

From ‘On first looking into Chapman’s Homer’ by John Keats, 1817.

Make a list of the “ingredients’ which you think are needed for

a gripping opening scene in a book or a film. Have you ever felt

ken means ‘to know’, and is a
common word in the Scottish
dialect, from the Old English
word cennan.

this kind of excitement when beginning to read something?
Can you think of a book or a film which has a really amazing
g™, opening scene? What makes an opening really good? Now see

92 whether the following text has those ‘ingredients.



Classic fiction drama

Charles Dickens [1812—1870] is one of the greatest
English nineteenth-century novelists. Many of his
novels have been madeinto films, plays and musicals.

Great Expectations was first published in anillustrated
magazine, with one or two chapters appearing each
issue, so it needed to be written in a way that kept
readers interested from week to week. The opening
pages of Great Expectations are the most dramatic
of all Dickens’ novels. See what you think of this
scripted version that follows. While you are reading
it, think about what you would do if you were asked
to produce it as a play. Pay attention to the scene and

the stage directions and the dialogue.

Time

Place

Pip

Magwitch

s> Great Expectations &R
ACT 1
Christmas Fve, 1812

The Kentish Marshes, a bleak stretch of wind-
swept, flat, empty land on the south side of
the estuary of the River Thames, east of
London. OQut on the river are the prison hulks.
Pip is in the churchyard beside the gravestone
of his parents and his baby brothers.

Cast of Characters

Ten-vear-old Pip is an orphan. He lives with
bis sister, and ber bushand, the blacksmith Joe
Gargery, in a village a mile from the churchyard.

Magwitch is a convict who, in the opening
scene, bas just escaped from a prison bulk on
the Thames, and is still wearing the shackles
and leg irons.

r o5

Setting the Scene

The Kentish marshes

Word origins

vittles are victuals. Both
words are pronounced ‘vittles’
and are old-fashioned words
for food’. They come from the
Latin victus which means
‘food’.

A hulk is an old warship, often
used as prisons or storage
vessels.

>

Pip's uncle Joe was a
blacksmith which means that
he made and repaired metal
objects, such as fire grates and
horseshoes. He would use a file
to shape or cut metal.

The Lord is another name for

God.

K >
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£6> In the Churchyard <R Wordpool

Pip (gently maving bis hand over the inscription

on the gravestone.)

‘Philip Pirrip’. I never even saw you, Father.
All T have of you is my namc. Philip Pirrip.
But Philip Pirrip is so difficult to say. Pip is
much easier. ‘Also Georgiana Wife of the
Above’. That’s you, Mother. I wish I could
remember you, but [ was too young. (The
wind whistles through the trees.) And all my
litcle brothers. (He looks sadly at the five little
stones at the base of the gravestone.) If only
they had all lived, I wouldn’t have to live now
with Mrs. Joe. Even though she’s my sister,
I'm awfully afraid of her rages. (The wind
whistles again. Pip is suddenly afraid.) What’s
that? (Trying to comjort bimself, but beginning
to cry.) It’s only the wind in the reeds.

Magwitch  (Suddenly rising from behind a gravestone, in

a terrible voice.) Hold vour noisc! Keep still,
you little devil; or I'll cut your throat! (The
man has a convict’s iron shackle on his leg.
He’s wet, muddy and badly scratched. He
seizes bold of Pip’s chin.)

Pip (terrified) Oh,don’t cut my throat, sir! Please,

don’t do it sir!

Magwitch Tell us your name! Quick, quick, boy!

Pip (stuttering in a whisper) P-p-p-p-p-Pip, sir.

Once again, boy. Speak up, boy!

Pip (a little louder) Pip, sir.

Show us where you live. Point out the place!

Discuss the meaning of the
following words.
blacksmith [Cast)

convict (Cast)
shackles (Cast)
rifling (line 33)
ravenously (35)
threateningly (40)
liver (90)

to strike [101)
wretched (109)
ragged (110)

Make your own word pool of

any other unfamiliar words.

' 4




35

40

An 1877 illustration of Pip and the convict in the graveyard by F. A, Fraser,

Pip

Magwitch

Pip

Magwitch

(pointing to the village a mile away) There,
sir, in the village.

(suddenly shaking Pip violently and rifling
through the pockets of bis little jacket. Finding
a crust of bread, be eats ravenously, He pushes
his face into Pip’s as he gnaws the bread.) You
young dog, what fat cheeks you’ve got! I could
cat them! (He puts bis rough hands towards
Pip’s face and Pip flinches.) | could eat them
NOW! (He glares threateningly at Pip.)

Oh, please don, sir, please don’t think of
doing that!

(grinning slightly and patting Pip on the cheek)

Setting the Scene 6
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Pip

Magwitch

Pip

Magwitch

Pip

Magwitch

Pip

Magwitch

Pip

Magwitch

Pip

Now, boy, where’s your mother?

There, sir. (The man jumps with sudden fear
and starts to run.) There, sir, ‘Also Georgiana
his Wife’. That’s my mother.

Oh! {returns to Pip’s side) Oh, so that’s your
mother. And that’s your father alongside?

Yes, sir, that’s him.

Huh! So who do you live with? That is
supposing that [ let you live — which T haven’t
madc up my mind about vet.

(shivering) Oh, let me live, sir. I live with my
sister, Mrs Joe, sir. Wife of Mr Joe Gargery,
the blacksmith.

(bis eyes widen) Blacksmith, eh? (He looks
down at the iron on bis leg. He seens to be
thinking deeply.) Blacksmith? Blacksmith, ch?
(He suddenly puts bis hands on Pip’s shoulders
and tilts him backwards.) Now the question
is whether you are going to be allowed to live.
You know what a file is?

(seriously afraid but too frightened to move}
Yes, sir, I know what a file 1s.

And you know what vittles is? (He #ilts Pip a
little more.)

Yes, sir, I know what vittles is.

(tilting Pip a little more) You get me a file!
(He tilts Pip a little more still.} And you bring
me vittles! (He tilts Pip a little more.) You
bring them both to me, (tilting bim again) or
I'll have your heart and liver out!

(feeling both sick and frightened) Please, sir,
put me upright and I’ll attend to you better.
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Magwitch

Pip

Magwitch

(standing Pip upright and staring right into

bis face) Bring me early tomorrow morning
that filc and those vittles to that old fort. You
do it, and you never dare say a word to anyone,
or dare make any sign to anyone that you
have ever met such a person as me — and you
shall be allowed to live.

(shivering with cold and fear} Ycs, sir.

But if you don’t do as 1 say, your hcart and
vour liver shall be torn out! Now, I'm not
alone as you might think. There’s a young
man hiding with me and in comparison with
him, I am the gentlest person you could hope
to meet. This young man has a special way of
getting the heart and liver out of a boy. A boy
will hide in vain from this young man. This
young man will creep into a boy in bed when
he thinks he’s safe, and tear him open. At the
moment, ’'m stopping this young man from

Setting the Scene § 6

Fip and the convict: a
still from a BBC television
production.
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Pip

100
Magwitch
Pip
Magwitch

105
Pip
Magwitch

119

Comprehension .

1 Whyis Pip in the churchyard?
2 Who does Pip live with, and how is he related to them?

3 Why do you think Magwitch is ‘wet, muddy and badly
scratched’? Where has he come from?

4 Why does Magwitch jump with sudden fear when Pip points to
where his mother is?

5 Why do you think Magwitch’s eyes ‘widen’ when Pip says he
lives with a blacks mith?

6 Whatis a file, and what would Magwitch do with it?

7 How do you think Pip is feeling as he runs off at the end?

doing that, but if vou fail ... if you fail, I won’t
be able to stop him! What do you say?

I'lN, 11 get you the file and the vittles, sir. 1
promise, sir. And I'Il bring them to the fort
early tomorrow morning. I’ll find what bits
of food I can, I promise.

Say ‘May the Lord strike me dead if I don’t’.
May the Lord strike me dead if I don’t.

Now, you remember your promise. And you
remember that young man. You get homc,
now!

(turning to go) Good might, sir. (starts to run

fast)

(to bimself}) No good night tor me with this
wretched leg iron and this wretched cold!
(Shivering, be pulls his ragged jacket across
bis chest.)

A dramatized version of the original novel by
CHARLES DICKENS

- )

ey

Toolkit
p

Dickens was a writer af vivid
and dramatic prose. The
script writer has kept closely
to the original spirit of
Dickens’ novel. Look at the
range of verhs and phrases
used to create an emaotianal
and dramatic effect. Learn
how to make use of these
verbs;

to terrify, to frighten, to
shiver, to comfort, to

J

promise

1 Howwould you direct the
actors?

2 How would you design the
stage set?

3 What kind of props and
objects would you need?

4 Whatkind of lighting and

sound effects would you
use?

_




Setting the Scene -_

Writing a contemporary adaptation

Some script writers choose not to use the exact details of the
original novel or short story. They might take a more creative
approach, use a more modern setting, or change the
characters and events. Why do you think they would do this?
Do you know any classic works of fiction that have been
treated in this way?

® Decide who your characters are and where you are going to
set the scene.

® What aspects of Dickens’ original novel will you keep, and
what new elements will you bring to it?

® Pay careful attention to the action and dialogue so it is as
dramatic and intense as the original.

_Joolkit
Use these terms when you Cast of characters: listed in
explain your ideas about a order of their appearance, with

novel, short story or plag.m a brief description of the
Setting: the time and the place ~ character, and who plays them.
described. Notes on staging: the stage

Plot: the events of the story. setting, furniture and props

Character: the people in it. (short for ‘properties’).

Act and section titles: use

Chapter: a section of the story.
Roman numerals.

Dialogue: the things characters

say. Name: the name of the

character goes befare each

Narration: the written part of . . |
scripted line of dialogue

the story. - S
J (possibly in short form, or
initials).
The following additional Stage directions: in brackets,
information is usually included  and in itafics to make it clear
in aplay or film script. that they are not spoken lines.




Poetry and painting

The following lines are from a famous poem “The Listeners’ by
the English poet Walter de la Mare (1873-1922). The poet sets
the scene in these opening lines. A traveller has arrived on
horseback and is knocking on the door to see if anyone is
home. Details of the scene and setting unfold as he calls out but
receives no reply.

2> The Listeners ¢
‘Is there anybody there?’ said the Traveller,
Knocking on the moonlit door;
And his horse in the silence champed the grasses
On the forest’s ferny floor;
5 And a bird flew up out of the turret,
Above the traveller’s head
And hc smote upon the door again a sccond timc;
‘Is there anybody there?” he said.

WALTER DE LA MARE

Toolkit
=

m Did you notice that the poet used ofliteration, rhyme and
repetition in his poem? These are effective poetic devices:

* alliteration is repeating consonant sounds

* rhyme is created by placing similar-sounding parts of words
close together

* repetition is deliberately using a word several times for effect.
\ J
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to champ means ‘to chew’. This
verb is usually used for horses
when they tear at the grass or
grind up their food. Champed is
the past tense.

ferny: the poet made up the
adjective ferny, which means
‘covered with ferns’, the kind of
vegetation which grows in
forests.

to smite is an archaic, or very
old, verb which means ‘to hit
hard’. Smote is its irregular
past tense.

Looking closely

——"

1 Whatis happening in the
opening lines of the
poem? Describe the
scenes.

2 Whatisa‘turret’ and
why does a bird fly out
of it?

3 How dowe knowitis a
lonely, quiet place?




Setting the Scene
Painting ,.l-)ﬂ Ring point

This painting from 1851 by the English artist David Cox shows 1 Why do you think the

a scene of two travellers, one on horseback, on a deserted road artist chose to set the
towards nightfall. They appear uncertain which way to go, as scene at twilight?
they approach a signpost on the heath. Describe the colour and

light effects and how he
has painted the
landscape.

2 Describe whatis
happening in your own
words, using the title as a
starting point. What do
you think the artist is
trying to canvey in this
scene?

—————————————————————

Travellers approaching a sign post
on a heath, a painting from 1851
by David Cox.

Writing an imaginative opening scene
You now have plenty of ideas about what makes a good

beginning. Now it is your turn to write your own intriguing
beginning to a story or a poem!

® 'Think of a situation, a character and a setting which will
grab the reader’ attention. Perhaps it will be something
frightening or dangerous, or some startling dialogue. Use
visual sources for inspiration if this helps.

® Think about how you will end your piece of writing.
Remember, you are only writing the beginning of the story,
so you want to make it open-ended, so that people will keep
reading!

Write your first draft and read it to your group. The others in
your group can comment on your writing and make

suggestions for improvement, [ 101
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What makes a good beginning?

Do you have a favourite book which you think begins in a
particularly compelling way? It may be something you are
reading at the moment, or perhaps a book you read when you
were younger?

How important is it to know where to start your narrative?
Think about this from the point of view of being present at the
time, or looking back to a period when something happened.
This could be a chance event, or an exciting new opportunity
that had a big impact on your life.

Fiction
From Reef by Romesh Gunesekera

The following extract from the novel Reef starts out in Sri Lanka in the
1960s, where the author,Romesh Gunesekera, grew up. In this extract,
we follow the author’s account of the curious first day when he enters
the big house where he is to be a houseboy, or general servant, to
Mister Salgado.

Word origins

Mister is these days usually
shortened to Mr. Used before
asurname, oron its own, it is
the polite way to address a
man, who does not have a
professional title like Doctor
(Dr).

rathmal is rhododendron, a
beautiful red flowering shrub.

jasmine is a climbing plant
with heavily scented flowers.

Wordpool

to escort (line 4]
mildew (8)
untroubled (33)
to blurt gut [35)
bungalow (37)
thatch (43)

Q) be captivated (53]

Py

The little boy was brought to a house
like this in Sri Lanka.
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s> Mister Salgado <R

‘Mister Salgado 1s a real gentleman. You must do whatever
he tells you.” My uncle pulled my ear. “You understand? Just
do it

Iwas cleven years old. My uncle was cscorting me to a housc
in town [ had never been to before. At the base of the two
columns at the front of the house were beds of scarlet rathmal
and white jasmine. The big windows were shielded by shutters
painted in mildewy green. My uncle took me into the back
of the house through a side entrance. Inside, a door squeaked
behind us, closing automatically. A crampled old woman
was sitting on a small wooden stool with her fect in the sun.

She looked up. “You arc back again?’ she said to my uncle.
“What is all this coming and going?’ Her mouth collapsed
around her empty gums.

My uncle told her we were there to see Mister Salgado. She
got up and slowly made her way into the main part of the
housc.

‘I will ask,” she mumbled.

We sat on the floor and waited. My ear hurt from my uncle’s
tug. When the sun sank behind the rooftops, we were
summoned by a voice from somewhere deep inside the
house. The last rays of light splintered through the trees. My
uncle pushed me forward, ‘Let’s go.’

At first Mister Salgado said nothing. My uncle too was a
man of few words and they were both silent for a while.

Eventually Mister Salgado nodded towards me. ‘So, this is
the boy?’

“Yes, this is the boy.” My uncle shifted his weight from one
foot to the other.

Setting the Scene ° 6
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He offered the bag of green mangoes we had brought.“This

is the onc | was telling about. He is the boy. He can learn
very quickly’

A smooth untroubled face stared at me, ‘School? Did you
go?’

“Yes,” I blurted out. ‘I went to school. Fifth Standard. I can
read and write” I had even learned some English from my
poor schoolmaster who lived in a bungalow near my father’s

fields.
‘And now?’

My uncle wriggled next to me. ‘As I told before, he can
learn quickly but he cannot live at home any more. That
trouble ...

I had burned the thatched roof of a hut in the schoolyard
by accident. I only dropped a single match. Bluc flame had
shot out and caught the thatch, My father went mad; [ ran
away to my uncle who promised to arrange a new life for
me. He told me I would never have to go back again. ‘I am
doing this only because T think your mother — if she were
alive - would have wanted me to. Do you understand?® he

had said.

Mister Salgado sighed. He spoke slowly. I had never heard
language so gently spoken. Ever after when Mister Salgado
spoke, I would be captivated.

RoMEsSH (GUNESEKERA

Mister Salgado?

4 How does the boy feel about his school record?

1 Which words tell you that the old woman does not have any teeth?

2 How do you know that the uncle and the boy had to wait a long time to see

3 How do you know that the uncle had visited Mister Salgado previously?

5 How do you think the boy will get on as houseboy to Mister Salgado?
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Comprehension =& | N Toolkit 5
, _ o , When you are writing or
1 The bog.s uncle.says Ml.ster Salgadois a real gentleman'. talking about a book you
What evidence is there in the story that the uncle is from a have enjoyed reading, it is
different social class than Mister Salgado? good to be able to use
2 What impression does the description of the old woman expressive vocabulary. For
make on you? example:
3 Why does the boy not live with his parents? « forinteresting you could
4 What sort of man does Mister Salgado seem to be? say: intriguing,
. . tivating, inating,
5 How does the uncle recommend his nephew to Mister o Na_ ihg:fuseinating
absorbing.
Salgado?
\. J « abook you can’t put
down might be described
Wl'itiﬂg a dlal oguc as a compulsive read,
gripping, enthralling.
Write your own dialogue for a meeting between two characters.
. . - . Add these words to your
It can be a dramatic confrontation, as in the opening scene of ;

] e } ] vocabulary list, and look up
Great.Exp(?ctcftzo.ns, ora mori: polite interview, as in the scene their meanings. Find other
described in *Mister Salgado: words to make your writing
® Describe the circumstances in which you meet. Was it an more excitingand dramatic.

interview for a job or a new school? Had you done L 0 b

something wrong, or had you been accused of something
you didn’t do? Was it an exciting new opportunity that you
desperately wanted?

® Provide notes on staging and the cast of characters. Describe
the time and place, and provide details of any props
required.

e Use adverbs and descriptive past participles for the stage
directions to give the actors more information on the
feelings and actions of the characters. [
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Have you ever been in trouble? Was it
your fault?
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Have you ever been to a
theatre to see a play or a
performance of some kind? Think of

the feeling of excitement you had as the
curtains opened, the lights in the theatre went

down and the stage was lit up.

At the theatre or concert hall, you can go to see
a play, a ballet, an opera or a musical. What
other kinds of performances can you think of?

A web page
Did you think of puppet shows in your discussion about the stage? Or

shadow puppetry? Shadow puppetryis an ancient form of entertainment.
Read about it on the following web page.

Wayang Kulit [Shadow Puppet Show],
Kelantan, Malaysia

puppetry is the artof making
and performing with puppets.

Opera is stage drama in which
the lines are sung rather than
spoken. They are usually very
dramatic.

epics are long traditional or
classic stories and poems,
often made into plays.

animation in shadow puppetry
is when cut-out figures or
puppets appear to come to life
by using strings or rods.

S

Word origins

In the eighteenth century
before photography, the best
way of making a likeness of
someone was to cut out a
silhouette, an outline of the
subject’s profile. The name
silhouette [sil-o0-et] comes
from the eighteenth-century
French Finance Minister,
Etienne de Silhouette.

A silhouette of the English novelist
Jane Austen.
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OREGON SHADOW THEATRE
What is Shadow Puppetry?

Shadow puppetry is considered the oldest form of puppetry in the
world. It began 1000s of years ago in China and India. It is a living
folk art in China and Southeast Asia. In China the shadow plays are
often folk-tales and legends of the past, many based on Chinese opera
themes. In Indonesia the plays are taken from two religious epics
where there is often a struggle between good and evil. Turkey and
Greece also have a history of shadow puppetry, where plays are based
on everyday life and contain much physical comedy. In Western
Europe shadow puppetry enjoyed popularity during the 1800s when
the art of cutting silhouettes out of paper was fashionable. In 1926
German shadow puppeteer Lotte Reiniger made the first full length
animated film The Adventures of Prince Achmet.

Traditional shadow puppets are flat and made of leather. Areas within
the puppet are punched out with sharp knives. These areas suggest
facial features and help define clothing. The puppets are made from
separate pieces and joined together with wire or string. They are
controlled by long rods and moved behind a white screen made from
paper or cloth. A lamp on the puppeteers’ side of the stage provides
the light: the audience on the other side sees the moving shadows.
Cut-out areas within the figures allow light to shine through.

Contemporary shadow puppets may be made with a variety of
materials including paper, plastic, wood, coloured filters, cloth,
feathers, dried plants or found objects ranging from silk scarves to
kitchen utensils. Shadow puppets have been made with three-
dimensional wire heads and cloth bodies.

%5 f Contemporary shadow puppeteers might employ a host of specialized
= lighting effects, including various theatrical lighting instruments,
overhead projectors, reflected light, projected films, head lamps and
) hand-held lights.

X
e
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Comprehension .

1 The writer states that shadow puppetry is the ‘oldest form of
puppetry in the world’. Where was it first performed?

2 Inwhat way was the 1926 The Adventures of Prince Achmet a
new form of filmmaking?

3 What are the ‘long rods’ in shadow puppetry for?
4 Whuyis light important in shadow puppetry?

5 Inwhat ways is modern shadow puppetry different from
traditional puppetry?

\

N\

Creating your own shadow puppet play

Think of a story for young children. It could be an adaptation
of one you know or a story that you have made up. Decide on
the time and place in which it will be set.

® Cut the characters out of black paper to create a silhouette.
® Create three or more scenes for your play.

® Write a script or a dialogue to be read out. [

jf J

——

Look at the selection of
images of shadow puppets
and puppetry performances
on these pages.

1 What sort of stories do
you think these shadow
puppets would act out?
What characters do they
play?

2 How do the traditions
differ from country to
country?

3 What ather art forms do
they relate to?
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Shadow puppetry scenes
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Shadow play, Cambodia.

Shadow play, China.
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Wlll there ever be peace on earth?

Experlence. Read: Create:

¢ peace symbols @ poetry ® a presentation
® Russia ® 3 fable ¢ astoryline

¢ Burma ® non-fiction © peace images
¢ Japan

7
It is a condition of wisdom in the archer to be patient,
because when the arrow leaves the bow it returns no more.

Sadi

A Bhutanese
archer about to
release the arrow
from his bow.

This quotation comes from Sadi, the thirteenth-century Persian
traveller, storyteller, poet and Muslim mystic. To make his

point, Sadi uses a metaphor of an archer who shoots with a
bow and arrow. Sadi is saying that once a war is started, there is
no going back. It is therefore better to be wise and ‘patient’
before starting one.



Painting a peaceful scene ’ Talking point

Close your eyes and imagine a peaceful scene. What do you think

of when you hear the word ‘Peace’? Perhaps peace is a particular 1 What would you putin

co